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CHAPTER I 
THE RESEARCH PROBLEM 
Educationa l te l evision is any television experience 
w hich broadens an individual, arouses his creative 
ability, extends his capabilities, and better equips 
him to achieve his ultimate potential, w hatever 
that may be. 
P urpose .5?.!_ the S tudy 
Television is a comparatively new medium in t he field of 
education. Many educators are not convinced of its tremendous 
potential in the educational field. Many are directly oppos e d to 
it, stating that lack of personal contact makes it an undesirable 
medium. Then, t here are other educators who fear t hat teach-
ers will lose their positions and that education will become 
entirely mechanized. 
Actually, televis ion has t r emendous possibilities, many of 
w h ich have been corroborated t hrough recent resea rch studies. 
However, many of the attainabl e objectives are ye t untouched. 
In the same category as Educational Television is t h e field 
of guidance at the elementary l evel. Guidance, as such, still 
-
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bears the stigma of earlier days when it was concerned only 
with the fields of occupations and vocations at the high school 
and college levels. I n recent years, emotional and adjustment 
problems of teen-agers seem to be taking or making a place 
for itself in the guidance field. However, this phase ha s not 
as yet reached the elementary level. There is a great deal of 
unexplored territory in these two fields; t hat is, Educationa l 
Television and Elementary Guidance, and there are many un-
solved problems in t h ese areas of education. Hence, t he . 
fundamental purpose of this study is to probe more deeply into 
the effectiveness of television as an instrument in t he present-
ation of guidance a t the sixth -grade level. In the guidance area, 
the study will attempt to indicate the personal and social pro-
blems which seem ·to be characteristic of this age level, as 
well as the extent to which t n ese problems are affected by such 
extending variables as IQ, socio-economic status, sex, and 
social status. 
Justification for the Study 
The recent research on the effectiveness of teaching by 
3 
television has consistently pointed to the conclusion that tele-
vision has been effective at all levels of instruction from the 
elementary schools to college. In very few cases has television 
instruction been found to be inferior to conventiona l i n struction; 
and in many instances, television instruction was significantly 
more effective for obtaining factual knowledge. 
The values inherent in television as a sigh t and sound means 
of communication are demonstrated every day. It is a means 
par excellence for showing people how to do t h ings. It is 
definitely a ''how'' m edium. 
It is also a "what" medium, for it can present a true picture 
o f any object. Moreover, it is a "when" medium, for any event 
l 
may be recorded when it is actually happening. 
Guidance, as such, is not commonly an integral part of 
the sixth- grade curriculum; however, since most maladjust-
m ents originate early in life and become m ore deep-rooted as 
l / Franklin D unham, and Ronald R. Lowder m ilk, Tele-
vision in Our Schools, United States Department of H ealth, 
E ducation, and Welfare, Bulletin 1952, No. 16. (Washington: 
Government Printing Office, 1956) , p . 33. 
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time goes on, it seems that preventative methods should be 
introduced at this level. Problems that have their source in 
childhood should not be allowed to continue into adolescence 
and young adulthood. One of the first requisites for successful 
and satisfying social adjustment is for the child to understand 
himself and then learn to accept himself and his abilities, 
w hich is one of the principles of guid ance. 
Previous research study has shown that at least two pro-
blems a re related to the current research study; (l) the 
effectiveness of providing guidance information through the 
medium of television; and (2) the existing need for the intro-
duction of guidance information at the sixth- grad e level. 
Effectiveness, ' in this study, is defined as the amount of 
factual guidance information acquired by the pupil , as measured 
through the pre- and post-test scores on the Informational 
Guidance Test. 
Scope of the Study 
This study is to d etermine the effectiveness of television 
in presenting guidance information at the sixth-grade level. 
The present study will inves t igate the effectiveness of the 
experimental design as measured by the factual guidance 
information acquired by the pupils. 
5 
A pilot study to determine the problem areas of sixth-grade 
pupils was conducted through the administration of the California 
Test of Personality to late fifth- grade and early sixth- grade 
pupils. Grades five through six were used to provide sufficient 
range to encompass the major problems likely to be found in the 
ultimate sixth- grade sample used in this study. 
The research utilized approximately 516 sixth- grade pupils 
of both sexes in the elementary schools of Portland, Maine. The 
study required the services of twenty classroom teachers: seven 
teachers in the management of the televised lessons: seven 
teachers to instruct in the conventional classroom method, 
us i ng the same subject matter as that presented in the televised 
lesson: and six teachers whose classes were used as the control 
group, receiving no instruction whatsoever. Testing was con-
ducted in S eptember and January, preceding and following a 
series of twenty-one televised guidance lessons presented 
during the period from September to December , 1960. 
Summary of Aims 
6 
This study will attempt to add more meaningful research 
to previously unexplored a reas, namely, edu c a tional television 
and elementary guidance. Although some research has been 
done i n these areas, much more rema ins to be investigated .. 
It is hoped this study will show that not only is learning 
through the medium of television more effective, but that the 
greater number of pupils actua lly prefer television instruction, 
as well as to point out that pupils at the sixth- grade level 
actually solicit information in guidance. To know that your 
peers are experiencing similar problems, and that it is natural 
for these problems to occur, may encourage many pupils to 
regard these events as natural everyday experiences. 
The need for guidance at the elementa ry level is indeed 
great as can be witnessed by the increasingly great number of 
juvenile delinquents, the interest displayed in the formation of 
Adolescent Cl.inics and Child Guidance Centers , and parental 
7 
concern of youth problems. Still , the families which are in 
the greatest need of assistance very often do not bother to 
acquire the assistance which is available to them. This, then , 
is where the medium of television comes into the picture. A 
guidance program presented over television will reach more 
parents in this category and is more likely to hold the interest 
of the audience since it is a visual, as well as an auditory, 
means of information. The author do es not intend to indicate 
that juvenile delinquency will be wiped out by such a program; 
but the hope is that through such a program the pupils may re-
ceive assistance in small problems which will enable them to face 
life as they find it, thereby prohibiting the growth of these small 
problems to such proportions in the pupils 1 lives that some form 
of delinquency seems to be the only solution. 
The research study will attempt to determine whether such 
variable s as sex, socio-economic status, intelligence, and 
social status make any significant d ifference in the number of 
problems experienced by the pupils. These are to be measured 
through the administration of the California Test of Personality 
8 
and the Mooney Problem Check List. 
Should this study reveal a significant difference in learn-
ing in favor of television teaching in the area of elementary 
guidance, then one of the many problems in education may be 
partially solved, especially since an unlimited number of pupils 
may receive the information at the same time. 
Summary 
Twenty sixth-grade classes in the City of Portland, Maine, 
were randomly assigned to the experimental treatment. In one 
treatment, a course of study in a series of twenty-one lessons, 
twenty minutes in length, on guidance was presented through the 
medium of television to the TV Group; in the second, the same 
course of study was presented to the Teacher-Led Group in the 
classroom by the regularly assigned teacher; and in the third 
group, the only instruction in guidance given the Control Group 
was that which was incidental to other aspects of the curriculum. 
The experiment was conducted between the dates of Sept-
ember 27, 1960 and December 15. 1960. 
I I 
-
I I 
I 
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The study was made possible by a grant from the United 
States Office of Health, Education, and Welfare, through the 
I New Educational Media Branch, under the National Defense 
Act of 195 8, Title VII. 
I 
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CHAP T ER II 
REVIEW OF R ELATED RESEARCH 
"S cience has p laced at the dispos a l of the people a d evice, 
the educational potentialities of which appear to be tre-
mendous. It may be that we are coming to grips with t he 
richest opportunity in history to make available to every 
person a ll the cultural resources that have b een pains-
takingl y formed a nd assembl e d through o ut the cent u r ies. 111 
Television: An Introduction 
Television, the one-eyed monster , in a few quick stride s 
has stretched itself over the entire world. No consumer inven-
tion since the d evelopment of the automobile has had a greater 
impact on the citizens of the world in their everyday way of 
2 
life than the incred i ble and exciting growth of televis io n. 
The second half of the Twentieth C entury is characterized 
in various ways. It is the space age! It is the a tomic age! It 
is the e l ectronic age! It is a time when imaginative d reams 
1/ Gov. Warren, Governors 1 Conference on E TV, Sacre-
-
mento , Calif., Stat e Printing Office, 1952. 
2/ "How to Use Television in School s and in the Home" 
(New -York: Metropolitan S chool Study Council , 1953), P. 3. 
~) ll 
become realities, when the impossible is made possible , and 
when man expands his horizons and shrinks his world. 
Schools have their part in t h e Twentieth Century phenom-
ena. Together with other institution s of our society, schools 
a re caught in the web of a rapidly changing way of life. Among 
them are the population explosions, increa sed sc hool enrollments , 
the s h ortage of qualified tea chers , the dema nd for more educa -
tion, the demand for higher quality in education, the unpreced-
e nted rate of scientific advancement, the probes of outer space, 
and progress in instantaneous communication. 
The most dramatic of the last of these is television , which 
brings to the viewer events as they happen and a front-row seat 
3 
in the unfolding history of todayts world. 
With television "something new" has been added to educa-
tion. It dramatizes and vitalizes teaching , and at the same time 
gives the sch ool long-range eyes with which to look outside the 
classroom. Television brings a pictorial timeliness into 
3/ Mary Howard Smith, Using Television in the Classroom 
(New -York: McGraw-Hill , Inc., 1961), p. 4. 
---·-
12 
4 
teaching. 
More and more television is becoming indispensable in 
many highly necessary functions within our society. 
During the past ten years, schools and colleges have been 
discovering that television can make a real contribution to the 
educational program. They have found that it can be used in 
many ways to help meet the modern educational problems posed 
by the necessity to educate more people better and faster with 
proportionately fewer teachers. Research and experimentation 
have been pointing the way for the use of television as an im--
portant aid in educating America 1 s growing school and college 
population. 
Television makes available to the classroom teacher a 
powerful and dyna mic tool. Investigations have shown that 
when television is widely used, it can and does help the teacher 
to do a more effective job. Research in many subjects of the 
curriculum and in many schools of the nation has assured us 
that young people can and do lea rn by means of television 
4/ Orrin E. Dunlap, Jr. , T he Future of Television (New 
York: Harper Brothers, 1947), p. 137. 
I 
I 
t 
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instruction. 
A small number of pioneers have pointed the way, but 
television1 s future as an educational tool will be determined in 
large measure by teachers in hundreds and thousands of c lass -
rooms in the next few years. Will it increasingly enhance our 
school programs? Will its potential as an educational tool be 
fully realized? Will schools learn to use it in such a way that 
we will continue to produce more and better education? These 
are the questions which will concern the growing number of 
classroom teachers using television. The classroom teacher 
5 
is a key figure in finding the answers. 
History of Educational Television 
Although the history of educational television is short in 
years, its progress has been rapid. In le ss than a decade, 
television has become an important part of education. The 
military services pioneered in experimenting with television 
for instructional purposes. A few educational institutions were 
2_/ Smith , op. cit., pp. 4-5 
I 
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m aking plans to use this new medi um. Now, only a d ecade 
later, more than three million students are receiving instruc-
tion by television in the e l ementary, secondary schools and 
institutions of higher e d ucation in the Unite d States. 
Although educational te l evision as we know it today had its 
beginning in 1950- 1951, its roots go back into the d ecad e of the 
1930ts, when the State University of Iowa, making technical 
experiments w i th "visual broadcasting" telecast programs 
invol ving topics and m aterials f rom a number of d ifferent 
university depa r t ments. 
In-school telecasting on a regular basis began in the 
P hiladelphia public schools o n commercial stations in the 
school year 1948-49. The nation1 s firs t television station first 
licensed to an educational institution was WOI- TV, operated 
commercially by Iowa State College since 1950 . A tel evision-
assisted correspondence course for college cred it was offered 
in 195 0 by a commercial s tation in Louisville, Kentucky. In 
1951 W estern Reserve University began producing courses for 
university cred i t over the commercial station in Cleveland. 
15 
The next year saw the broadcast of a full day of regular classes 
to thirteen schools in two communities from Montclair State 
College in New Jersey. 
When in 1952 the Federal Communications Commission 
reserved approximately 250 channels for non-commercial 
educ ational use, state and local governments and educational 
institutions over the country began exploring ways and means 
of making the best use of them. State committees and 
commissions were formed; governors, university presidents, 
and school superintendents studied t he possibilities; and 
citizenst groups began to mobilize lay interest in the e d uca-
tional potential of television. 
The first educational television station to go on the air 
6 
was KUHT in Houston, Texas, in 1953. The first major use 
of television for a college program is cred ited to the Pennsyl-
vania State University, beginning in 1954. Important insight 
into the purpose of the project can be gained from the introduct-
ory statement to the second and third year report: .•. the central 
6/ Smith, op. cit., pp. 7 ... 8 
16 
theme ••••• is not television in higher education; the central 
theme is the i mprovement of both teaching and learning, 
e:specially the learning and academic achievement of students. 
Teaching by whatever methods, and the use of television , 
7 
however employed, are only means and not goals. By 1961 
there were fifty educational stations b road casting to schools 
and colleges in twenty-five s tates and P uerto Rico , many of 
them through matching grant s and other aid s by the F und for 
Adu lt Education. 
The For d Foundation and the Fun d for Adult Education 
a lso as sisted the organization of three agencies whose work 
has done much to ena ble us to m ake such rapid strides , in our 
knowledge and use of educational tel evi sion. After the reserv-
ation of educational channel s by the Federal C ommunications 
Commission , the National Citizens 1 Committee on Educational 
Television took the lea d in stimulating the establishment of 
educational stations. The Joint Council of Educational Tele-
vision a cting for ten constituent educational orga nizations, has 
7/ Dave Cha pman, Inc. ("Planning for Schools With Tel e-
vision1 1) {New Yo rk: Indust ria l Des i gn for Educational Facilities 
L a boratories, 1960) p. 22 
17 
represent e d the educational television movement before govern-
mental agencies and has given l egal and technical advice to 
groups seeking to activate e d ucational channels. The National 
Educational Television and Rad io Center assists with the pro-
gramm ing for e d ucational stations. 
P robabl y the first large- scale experiment in educational 
tel evision in e l ementary and secondary schools was und ertaken 
in Hagerstown, Maryland , where f o rty-three schoo l s have been 
linked by a closed -circuit installation and several programs 
are telecast simultaneously in various s u bjects and grad e levels. 
Another significant event occur r e d in 195 7, wh.en the Fund 
for the Advancement of E d ucation initiated the National P rogram 
on the Use of Television in the P ublic S chools, und er the direc-
tion of D r. A. J. Stoddard . In the beginning, e l even cities and 
three states participated in the stud y of teaching large classes 
b y tel evision. By 1 960, fifteen cities and three states were 
participating. In this program, classes of 90-600 pupils, with 
one to three teachers, view television lessons on receivers in 
ratio of one to thirty to forty pupils. A tota l of l 78, 000 
18 
elementary and secondary school children are involved. 
In 1958 research in institutional television was given an 
a dditional stimulus by the pas sage of the National Defense 
Education Act providing funds for this purpose. By 1960 , 
eighty-one grants had been made for research and experiment-
ers with new educational media, many dealing with television. 
In a ddition to these large and spectacular projects, 
hundreds of less extensive experiments have been undertaken 
or are in progress. These investigations have been financed 
by the Ford Foundation, the National D efense Education A ct, 
and by other private and public funds. The favorabl e results 
to date are in some measure responsible for the most elaborate 
experiment yet undertaken .. -the Midwe st P rogram on Airborne 
Television instruction. This will involve six states and a 
potential of five million stud ents in more than thirteen thousand 
schools and colleges. 
Educational Television Stimulates Learning 
Learning consists fundamentally of two phases . The first 
has to d o with gathering the raw materials of learning through 
li 
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one or more of the senses. The second involves doing some-
thing with or about onets sensations, that is, turning these 
raw materials into the finished products of knowledge and wis-
dom.. . The first phase might be called perception and the 
8 
second phase thinking. 
A large part of our learning is accomplished through 
perception. In the first place, we learn directly about things 
by observing them. In addition to this, perception often plays 
an important part in other learning activities. It fuses with 
action; it is a frequent source of the task; it is essential to 
learning by .imitation; it furnishes the experiences that promote 
understanding and augment reflective thinking. Without it we 
could have no memories, no imagination. It is the initial step 
in most of our emotions. Through perception we learn, and 
without perception there could be no learning except probably 
that of the most primitive and meager sort. But probably what 
8/ Alexander J. Stoddard , ''Schools for Tomorrow", 
New York: Fund for Advancement of Education, 1957) p. 38 
20 
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is not so fully realized is the fact that we l earn to perceive. 
In thinking, the lea rner is limited by the number, variety 
and scope of perceptions a lr eady experienced. Thus, the 
l earner who has it within his a bility to d raw upon a wide 
variety of background experiences which he can recall at w i ll 
is apt to be more effective in his thinking than the learner who 
d oes not have this b road background . 
D uring the l earning process, the l earner is ordinarily 
confronte d by a problem to be solved. If the problem is c l earl y 
und er stood , if it is interesting and challenging to the l earner, 
and if it is not so d ifficult as to discourage him, he will begin 
to search for and select appropriate und erstand ings which may 
apply to the ultimate solution of the problem. 
The orderly proces s of thinking involve s the selection of 
understandings which apply and the d iscard ing of those which 
d o not a pply in the solution of the problem. The ba sis for 
thinking is a body of understandings from which a sel ection may 
9/ Howard Kingsley and Ralph Garry, The Nature and 
Conditions of L earning. (Englewood , New Jersey: Prentice-
Hall Company, 1957), pp. 329-330 
21 
be made. Un derstand ing s are t he outcomes of perceptual or 
real experiences with events or things . Thus, the basis for 
thinking is a broa d background of perceptual experience s . 
In a complex world environment where the l earner is often 
unable to have had a wide range of personal perceptual experi-
ences, audio ... visual materials may b e useful in stimulating 
m any d esi rable and needed perceptua l experiences. 
In the c lassroom, the teacher has an opportunity to 
appr oach the proble m of modifying, influencing, and actua lly 
building socially desirabl e attitudes. Thi s can be accomplished 
through carefully planned learning situations. Attitudes can be 
for med or at least modified. By supplying positive and graphic 
oppor t unities for und erstanding, a reservoir of readiness can 
b e established. This background of " l earned" understandings 
may a llow for thoughtful sorting, arranging and testing. 
Through these carefully planned classroom learning opportun ... 
ities, we can more effectively provide students with materials 
fo r discriminating thinking when they dea l with the problems of 
living and acting in both the present and the future . This is the 
) 
10 
high social purpose of education. 
22 
Television will undoubtedly be influential in changing our 
concepts of teaching and learning. It has great powers of 
motivation. As an informal device which raises problems and 
helps people think through their own, it does unusually well. 
There is a good possibility that television can bring us some 
of the experiences and the experimenting that meant so much 
11 
to children who grew up twenty to twenty-five years ago . 
Experimentation has revealed that television can be used 
to provide a springboard for many worthwhile learning oppor-
tunities. Some programs are des igned to open up new areas 
for exploration; others to create an excitement in that which 
is to be learned; still others to build curiosity and wonder in a 
given a rea so that the student is encouraged to pursue the sub-
ject on his own. Likewise, some programs have been used to 
10 I Walter Wittich and C. F. Schuller, Audio .. Visual 
-Materials. (New York: Harper Brothers, 1957) pp. 24-30 
ll I "The School Administrator and His Audio- Visual 
Program", (Washington, D. C., National Education Associa-
tion, Department of Audio- Visual Instruction, 1954.) 
.J 
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provide materials which will stretch the learners' mental 
vision, whil e others have been designed to build stud ent readi-. 
12 
ness for an experience which the class is about to und ergo. 
F rom a report on a National Education Association sem-
inar on the ro l e of television in instruction, the par ticipants 
listed some of the ways in which they thought television c ould 
13 
m a ke a contribution to b ette r ed ucatio n: 
1. 
2. 
Providing motiva tion and stimula tion. Television 
can be a key to new doors , providing an insight 
into interests otherwise unknown. Through tel e ... 
vision, learners can be motivated to und ertak e a 
new unit of study or be stimulated to di scover the 
11why 11 of a phenomenon. 
D eveloping attitud es. Becaus_e of its immediacy 
and its p ersonal quality, television can be parti ... 
c ularly valua ble in providing concrete experien ces 
which will help to mold constructive a ttitudes ..... 
some of the highly intangible, v ita lly important 
attitudes which can be directed through tel evi sed 
images ... 
12 I "And TV, Too! 11 (Washington, D. C. : National 
Education Association, D e partment of Classroom Teachers, 1961) 
P. 18 
13 I Tel evision in Instruction: A n Appraisal. D epartment 
of A udio- Visual Instr uction, National Education Association, 
Washington, D. C. , 195 8, pp. 12- 14 
_j 
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3. D eveloping intellectual skills. Television can 
serve as one means of helping pupils learn to 
anal yze component parts of a problem and under-
sta nd the steps on problem solving ••• so that 
pupil s may l earn to evaluate conflicting ideas and 
to detect d istortions, misstatements, and propa-
gand a techniques. It can serve as one means of 
acquiring data on a subject or p roblem. 
4. D emonstr ating processes. Through its a bility to 
provide close-ups and to focus on step- by- step 
procedures, television m ay be used with s uccess 
in demonstrations. 
5. P roviding information and experiences. Tel evision 
offers a tremendous potential for presenting a var-
iety of information and resources which often 
would not otherwise b e availabl e. These experiences 
may motivate learning, stimulate creative activity, 
provide a common background of information, or 
p romote problem solving and critical thinking. They 
may a lso contribute t o build ing desirable a ttitudes---
not only towards learning itself, but a lso towards 
the realization of persona l and social goa l s. 
6. Challenging pupi l s to as sume more responsibility 
for their own learning. Through its a b ility to 
present such a diversity of experiences, instruc-
tional television can often provide the impetus for 
l earners to go ahead on their own, exploring i d eas 
and fac ts which interest them. 
Television programs carefully planned and organized have 
great potentialities as a tool for motivation, enrichment, and 
review. A t the same moment it can bring perceptua l experi-
ences to hundreds or even thousand s of pupils, transmitting 
-
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experiences they could never have, if it were not for the 
medium of television. 
Effectiveness of Television as Shown Through Research 
There is something difficult to understand about the effect-
iveness of television that is due not only to the combining of 
sight and sound in experience, but also to the uniqueness of the 
medium. Perhaps it is the fact that it can bring personality 
and human reaction very close to those who listen and view. It 
certainly is true that the camera can get nearer to what happens 
than most of us can from our usually remote vantage points. 
The speaker or teacher can look each of us in the eye over tele-
vision. Those of us who have watched athletic contests, or 
heard and seen the President speak, or watched an operation 
being performed by a surgeon, or listened to a professor's 
lecture, or watched a teacher teach--we know that there is 
something very effective psychologically about television that is 
difficult to understand or express. There is a closeness, an 
intimacy, a personal something about television experience that 
14 
is not just seeing and hearing. 
14/ Stoddard , op. cit., p. 2 8 
J 
26 
After a bout ten years of research into educational tele-
vision, by teachers and a dministrators, one conclusion is clear. 
Television is a means by which good teaching can be spread to 
more people than ever before in the history of the world, pro ... 
15 
bably at less cost per student than present instruction. 
Study after study has demonstrated that much of the 
teaching process ..... even in certain instances, all of it--can be 
16 
accomplished by televised classes. 
Char les Siepman, who has spent many years studying 
educational broadcasting, reports, ''By and large, children 
learn as much as fast by television as under normal circum-
stances. 11 
After a study of a year 1s use of educational television in 
at least twelve communities, a spokesman for the Fund for 
the Advancement of Education has this to say: ''D espite the 
15/Lawrence Costello and George Gordon, :reach With TV 
(New York: Hastings House Publishers, 1961) p. 13 
16/ Presley D. Holmes, Jr., ''Television Research in the 
Learning Proc ess 11 • Ph. D. Dis sertation, Wayne State University 
Detroit, Michigan, 1959, pp 74-80 
------
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newness of television as a medium of instruction, despite all 
sorts of technical difficulties, ••• the resul ts clearly showed 
that students who receive part of their instruction in large 
classes did as well as, and in many cases , significantly better 
than, students who were taught by conventional methods in 
17 
sma ll cla sses. 
Ulrich found that his eighth grad ers who had received the 
television versions d id significantly better than controls who 
did not receive the material. Differences in the experimenta l 
television versions were erased after thirty days; although, 
there were significant differences in the immediate post .. test. 
He tested for the relative effects of a straight lecture, 
the same lecture with visual aids handled by the instructor, 
and the same lecture with visual aids hand led on the screen. 
An immediate post .. test by the eighth grad ers used revealed 
that the straight lecture version was significantly inferior to 
the two visual aids versions in transmitting information. There 
17 I Costello and Gord on, op. cit., pp. 14-15 
\~----~---------- 1 
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18 
was no difference between the two visual aid versions. 
The P ennsylvania State University studies found that 
varying the size of the class from 14 .. 200 students in the tele-
vision receiving rooms did not have any effect on amount 
learned. There was no significant differences among students 
19 
sitting in the front, middle, or rear of the classroom. 
Boone found with Naval Academy students that "poorer" 
men did better by television instruction than by normal 
20 
instruction. 
Kelley and Conrad reported that for their series of in-
school programs demonstrations and the showing of live 
children seemed to be general factors which tended to account 
18/ J. H. Ulrich, 11An Experimental Study of the Acquisi ... 
tion ofrnformation from Three Types of Recorded Television 
P resentations". DissertationAbstracts, 1955, 15, 2346 
19/ Pennsylvania State TV Research Report, {duplicated, 
Penn~yivania State University, February 20 , 1956.) 
20/ W. F. Boone, Evaluation of the U. S. Naval Academy 
Educational Television as a Teaching Aid. Annapolis: (United 
States Naval Academy, 7010 ? .. 26-54, Duplicated) 
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for choices of interesting items. Stanley also reports that 
showing of other children in the in ... school programs aroused 
21 
viewers interest. 
Martha Gable reports her conclusions to pertinent 
questions on in-school television called from eight years of 
22 
experience in the Philadelphia Public School System. 
1. Good programs have proved to be of value at every 
grade level. 
2. The most widely accepted programs are those 
which offer something not otherwise available to 
the classroom. This may be in the form of spec-
ialists, demonstrations, dramatic presentations. 
There must be an expressed need for the service, 
however. 
3. The author suggests that children should be used 
when necessary as an integral part of the program. 
4. For primary grades, teachers prefer 15 minute 
programs; for upper elementary and secondary 
grades, teachers preference is 30 minutes. If 
21 I H. A. Kelly and L. H. Conrad, 11 Report on Classroom 
Television 11 , (Montclair , New Jersey: State Teachers College, 
1954) Duplicated. 
22 I Martha A. Gable, 11 ln ... School Television11 , (Philadel-
-phia: Board of Public Education, School District of Philadelphia, 
March 15 , 1956) Typewritten. 
--
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time is flexible, 20 minutes is a popular length. 
From the Educational Television and Radio C enter, after 
four years of experience and experimentation, we have these 
23 
facts: 
1. Students can l earn from a television teacher as 
easily as from one in the classroom. 
2 . Television offers unique teaching opportunities. 
By means of television, an outstanding teacher can 
reach thousands of students at once instead of a 
few crowded into his c lassroom. The sight and 
sound of current news can be brought immediately 
to hundreds of classes. Courses for which teachers 
are scarce can be given. 
3. Handicapped children can continue their studies at 
home. 
4. Television gives schools a new way to reach a dults, 
both to build their understanding of the educatorls 
problems and to draw them into educational pursuits. 
Before we leave the area of the effectiveness of educational 
television, the author would like to consider the attitudes of 
educators who attended the International Educational Television 
Seminar at Boston University in 1957; John K. Weiss, Vice ... 
Pres ident and Treasurer of the Fund for the Advancement of 
23 I ''ETV and the Schools 11 (Ann Arbor, Michigan: Educa .. 
tionalTelevision and Radio Center, 1958) pp. 1 ... 2 
J 
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Education says, 11Education is any experience which enabl es a 
person to a pproach more nearly his potential contribution to 
himself and to society. 
Most significantly, it is now clear that formal instruction 
can be carried on by means of television without damage to the 
quality of learning. 11 
T. Wilson Cahill, Coordinato r of Television for the 
Was hington County Maryland schools puts it this way, 
11We believe fully and completely that the vast majority 
of our students enjoy and profit from television instruction. 
W e believe a lso , that the use of t e levision provides a 
greater concentration of teachers 1 efforts and abilities. 
We a lso believe that the use of television permits the re-
deployment of teachers1 time and ability in ways that improve 
the total teaching association. 
We a lso believe that the use of television provides an 
opportunity for the use of specialized personnel in the most 
functional and meaningful ways. 11 
Charles Hettinger, Supervisor of Television Education, 
32 
P ittsburgh , Pennsylvania, has this to say, 
110ne of the most popular and widely used of these series 
is "Talking Town 11 , a 32 week series presenting speech 
correction work for kindergarten and the first grade. When 
such lessons were first presented over a year ago, an elabor-
ate testing program was set up by the University of Pittsburgh 
Speech Department. The results of the experiment proved that 
children viewing the program mad e statistically significant 
progress in speech correction. As most of the smaller school 
districts about Pittsburgh have no speech correction program, 
this series over television has been the answer to a long felt 
need. 
Pupil interest in television lessons is likely to be high if 
there is a maximum use of enrichment materials, if there is a 
variety in the lessons , if skill presentation are suitably paced, 
and if there is a provision for a substantial amount of active 
pupil participation. 
The Classroom teacher is a most i mportant person, even 
when tel evision is used , and perhaps more effort will have to 
33 
be made to train teachers to use television lessons more 
effectively. 
In P ittsburgh, we continue to be more and more d eeply 
convinced that te levision can help the schools: to do things 
never before attempted, and to do better those thing we have 
alread y undertaken. 
No other mass media has had such a profound influence 
in so short a time. 11 
Perhaps we can clear still further on the effectiveness of 
te l evision by asking, why has television proved so effective 
when other projection and filming techniques have had only 
lukewarmreception in the past? Of the audio-visual tools 
available , television a ppears to offer the broadest potential. 
The teaching image is easily transmissable, by air and cable. 
It is rep:voducible from magnetic tape. It is receivable at 
relatively high a mbient light level s w ithout the need for darken ... 
ing the room. It permits receiving of events concurrentl y with 
the occasion. Taped programs, entire courses or laboratory 
demonstrations m ay be banked in libraries for use as required. 
.J 
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Such tapes and/or progra ms fo r the slow learner or the advanced 
stud ent m ay serv.e to enr ich the gifted and help the s low. The 
receiving instrument itself is relatively inexpensive, easily used, 
widely availabl e and easily maintained. The arts of the industry 
a re rapidly i mproving receiving, transmission, record ing and 
24 
productive equipment. 
Limitations of Educational Television 
Television has few limitations. A s a for m of radio-
broa d cast transmission, television is capable of on-the-scene 
reporting of events while they are actually taking place. As a 
combination aural and visual communications m ed ium , it can 
m ake its meanings clear to ind ividua ls of even limited back ... 
ground experience. However, television is more than simply 
a combination of rad io and the sound picture. Whereas the 
sound motion picture is an excellent bisensory representation 
of reality, the live television broa d cast becomes, in effect, an 
eyewitness look at real ity in the process of actual happening. 
Here, then, is a m ass communications medium peculiarly 
24/ Dave Chapman, Inc. 11 Planning for School s with Tel e ... 
visio~1 (New York: Industrial D esign for Educational F acilities 
Laboratories, 1960), p. 22 
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suited to the full perceptive capacities and limitations of young 
people. Like the motion picture, it combines the sounds of liv-
ing reality (including verbal symbols) with the visual aspects 
of reality, thereby gaining the ability to convey meanings that 
have to do with mass and pattern arrangements and with time -
motion - sequences - meanings difficult to communicate to 
25 
young people through the use of visual symbols alone. 
The staff of the Hagerston, Maryland, closed-circuit 
project, in analyzing television in relation to th.e learning 
process, agreed that television cannot effectively do these 
things: 
l. Lead classroom discussions. 
2. Clarify immediate misunderstandings stemming 
from materials presented in a television lesson. 
3. Supervise activities growing out of a televised 
lesson. 
4. Recognize and care for individual differences. 
5. Supervise needed practice in skills. 
6. D evelop problem- solving capacities. 
25/ Franklin Dunham and Ronald Lowdermil k , "Tel e -
vision in our schools", (Washington: United States D epartment 
of Health, Education and W elfare, Bulletin 1952, No. 16 
Revised 1956) . 
I 
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7 . Provide remedial teaching. 
8. Help pupils to d o something about the things they 
have learned. 26 
In addition to the above limitations of television instruc-
tion, we might add: 
l. Limited selection of time on commercial stations. 
2. Poor picture quality, although there has been some 
improvement in recent years. 
3. Tone quality may be poor. 
4. No opportunity for preview or rerun. 
5. Lesson cannot be stopped for questions. 
6. Action sequences cannot be added. 
Educational Television Road Blocks 
When the first steamboat w a s invented, it was called 
"Fulton1 s Folly''; v.hen the Wright Brothers invented the first 
plane, it was said that God had made man to walk on the ground 
a nd not to fly in the skies; and when the first book wa s printed, 
it was received with a great d eal of hesitation by those who were 
devoted to the old manuscript age. In the fifteenth century, a 
learned man wrote a friend, "A work written on parchment 
could be preserved for a thousand years, while it is probable 
that no volume printed on paper will last for more than two 
26/ Television in Instruction: An Appraisal. Department 
- . 
of Audio .. Visual Instruction, National Education Association, 
Washington, D. C. , 1958 
J 
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centuries •.• The printer has no care for the beauty or art-
istic form of the books, while with the scribe there is a labor 
of l ove." E ven repressive laws w ere inacted to prevent the 
possible ba d social effects of multiplying books through print-
ing. But there were also those who saw the coming of the 
printed books for so many to r ead as heralding the coming of 
27 
a new age. 
D r . Harry Skornia, Director of National Association of 
Educat ional Broadcasters says , 1 '0 nce educator s "fell for" 
the book as a teaching too l , they fell hard. Teachers 1 colleges 
taught integration of nearly all teaching activities with the book. 
They took this imperfect tool and m a d e it the center of our 
educational system. With good and ind ifferent teachers coming 
and going, the textbook held courses t0gether. Yet, the book 
can1t talk back or check on students; cantt pat students on the 
28 
back, any more than te l evision can. " 
2 7/ Alexand er J. Stoddard, "Schools for Tomor row", 
{New York: Fund fo r Advancement of Educat ion, 1957), p. 29 
28/ National Association of Educat ional Broad casters 
-Seminar on Instructual Us es of Television and Radio, (Pur d ue 
University, 1958), p. 62 
·-
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To those who critize television for its tendency to stan-
dard ize education, television educators reply that such 
standardization is no greater than that accomplished by textbooks. 
Advocates of the textbooks reply that the individual school 
system has a choice among numberous textbooks and is thus 
better able to safeguard its own approach than when schools 
utilize a single telecourse. To this television educators retort 
that teachers have a much greater share in the preparation 
and p resentation of telecourses than they ever had in the writing 
of textbooks, which is the domain of commercial enterprises 
29 
who are remote from the users. 
It has been recognized that the textbook fulfills three dis-
tinct functions: as the 11assistant teacher in print 11 , as the 
pupiPs guide to a course of study, and as a reference book for 
the pupil (where the teacher becomes all important}. But, 
there is a dilemna: are the testbooks really suitable for all 
three uses, and are teachers skilled in the proper use of such 
!:.J_/ Henry R. Cassirer, Television Teaching Today. 
(Unesco: 1960), p. 151 
_j 
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testbooks? 
This l eaves the door wide open for television. Frequently, 
television becomes a supplement to the textbook. But now 
there is a tendency to shift emphasis and to give primacy to the 
television lesson. In Hagerstown, for instance, it is stressed 
that the textbook, which must be read, is far more limited than 
is television with its capacity to demonstrate, explain, and to 
convey experience. Attempts are being made to replace text-
31 
books, which become mere supplementary materials. 
Undoubtedly, the greatest ''road block" concerning the use 
of television as an educational aid is the resistance of educators. 
D unlap states that no m a tter where the scene does event-
ually originate, television d oes not threaten the teacher, any 
more than radio or motion picture--although violent reactions 
and oppositions developed when it was fi rst suggested that schools 
30/ Fred P. Barnes, "The Textbook Dilemna", Teachers 1 
College Record, Vol. 55, No. 7, April, 1954. 
31/ Cassirer , op. cit., p. 152 
J 
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be radio equipped. Classrooms were to be mechanized and 
32 
teaching staffs reduced. At least, many seemed to think so. 
The same opinion is held by Chester and Garrison in that 
educational radio and television cannot supplant the classroom 
teacher, but they are useful to the teacher beca use they are 
timely; they bridge the gap of space; they permit vicarious 
33 
experience. 
Another "road block" is that of providing individual differ-
ences. This problem is not as great as many educators feared 
it would be. Teachers report that bright pupils tend to work 
more independently and progress more rapidly. Average and 
slower pupils learn more easily by virtue of the oral, visual 
television lessons which stimulates learning in ways not limited 
by dependence on reading and writing skills. Successful use of 
television has been reported where bright pupils have been 
permitted to view courses beyond their grade level, and slow 
32/ Orrin E. Dunlap, Jr., The Future of Television 
(New York: Harper Brothers, 1947), p. 140 
33 f Chester, Girard and Garnet Garrison, Radio and Tele-
vision. (New York: Appleton-Century- Crofts , Inc., 1950) p. 505 
_j 
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34 
pupils have profited from courses planned for lower grad es. 
"Road blocks" suggested by Stoddard are (1) cost and 
budgeting, (2) present buildings not easily a dapted for television 
use, {3) school programs and schedules not easily adaptable to 
television l essons, (4) the find ing and training of skillful tele-
vision teachers, d evel oping teacher a b ility to use tel evision 
lessons, decid ing what subject matter is best a dapted to pre .. 
sentation over tel evision, and effective television programming 
35 
are difficult. 
Challenge ~ Educat ional Television P rogramming 
There are several types of television programming and 
each community and station must d etermine which one best 
suits the needs of their ed ucational system. They are listed as: 
1. Supplementary teaching--this type program is 
d esigned to bring enrichment to the regular school 
curriculum, either through the use of rare articles 
(such as might be found in a museum) , famous 
personalities, current events, etc. 
34/ Mary Howard Smith, Ysing Television in the Classroom 
(NewYork: McGraw-Hill, Inc., 1961 ), p. 11 
3 5 / Stoddard, op. cit., p . 40 
1 
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2. Direct teaching--this type of program assum es the 
actual teaching of subject matter, reinforced by 
the classroom teacher or in instances without any 
assistance from the classroom teacher. e. g. In 
small schools where finances make impossible the 
hiring of a science teacher, the students may receive 
the entire course by television. 
Television and Education by Correspondence 
1. In some cases, television teachers have found it 
necessary to introduce a form of correspondenc e teaching to 
control and supplement their television presentations. 
2. In other cases, television was introduced to amplify 
the presentations of established correspondence. courses. 
This is a field which appears to offer fruitful 
opportunities for the spread of e ducation, though its scope has 
hitherto b een relatively little explored. 
!::.._Good Television Program 
A good tel evision program has an effective introduction, a 
clearly developed sequence, and a conclusion that brings to-
gether or to a climax the impressions that the viewer has gained 
during the telecast. It does not leave the viewer with the feeling 
that scraps of action or facts have been scattered aimlessly 
1 
I 
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across the screen. 
Every good progra m has a consistently high interest appeal 
throughout, leaving in the viewer a desire for other challenging 
presentations. A viewing experience which bores the child 
cannot be termed educational. 
A viewing experience should stimulate the child to think, 
teach desirable social conduct, encourage the deve lopment of 
social discipline, offer broad cultural education, or satisfy 
some of the childrenrs emotional needs. 
Television is essentially a visual medium. The audio 
medium which accompanies it should compliment but not super .. 
sede the visual. Satisfactory programs not only meet the 
requirements of accuracy of speech and authenticity of physical 
action, dress, and setting but go on to use a stimulating variety 
of camera shots involving imaginative placement of the subject. 
36 
unusua l angles, and intelligent choice of distance. 
36/ ' Television Utilization Committee, "How to Use Tele .. 
-
vision in School and in the Home'', (New York: Metropolitan 
School Study Council, 1953), p. 5 
I 
44 
Overall Planning 0 Televised Lesson 
The first step in teaching by television is to determine 
the educational objective of the course at hand in terms of 
video. What will television1s role be in the total course of study ? 
Will it serve, a long with conventional dasses, as a device for 
enriching already a dequate instruction? Will its role be that of 
a cooperative teacher, assuming part of the instructional burden, 
with classroom teachers doing the rest? If so, which part? 
How often per week and how long per day? Will television 
instruction offer total instruction? Why? 
The answers to these questions will guide the television 
instructor 1 the director , subject matter specialists and a dmin-
istrators over the next hurdle--the careful articulation of the 
complete course of study, organized into quarterly units, 
weekly units, and then single lessons. Television1 s share 1n 
the whole course and in individual lessons must be carefully and 
explicitly noted. At this point, also, the relationship of the 
course to text materials, assignments and examinations must 
be anticipated in order to predict what role each one of these 
J 
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devices will play in the curriculum. It is also essential that 
the same texts and other materials be used through the entire 
school system receiving the same telecast. 
P lanning at this stage should be a cooperative effort 
between the teacher and the television director. Of course, 
they must also work in close association with some of the 
teachers who will use the course in receiving classrooms, 
curriculum consultants and subject matter supervisors. But 
the teacher and director are primarily responsible for integrat-
ing their telecasts smoothly into the program of the school or 
school system of which they are a part. 
It is also desirable, in organizing the total curriculum, to 
consid er televisionrs potentiality for covering more broadly 
than the conventional c lassroom teacher frequently does, any 
particular subject matter field. 
Teachers often slid e over topics which are difficult to 
teach to avoid d emonstrations which are taxing or unpleasant--
for instance, the demonstration of live reptiles in a Biology 
class. A television teacher can afford no short cuts in teaching 
46 
because there is no excuse for taking them. In other words, 
television may include in the curricula topics either i mpractical 
or undesirable for conventional classroom instruction. 
Ideally, this preliminary thinking and organizing should be 
accomplished during the school year before actual telecasting 
begins and completed by the preceding June. When school opens 
in the fall, about the first five weeks of ind ividua l lessons should 
have been prepared on paper in d etail, ready for rehearsal and 
production. Teacher, director, and production staff should 
then endeavor to keep one month ahead of the l essons which are 
presently being produced. The values of maintaining this 11lead " 
are numerous; mainly, the avoidance of a frantic last minute 
37 
rush to meet television1 s irrevocable deadlire. 
Experience has shown that it is unwise to devel op an en-
tirely new course and adapt it to television in one step. A wiser 
plan is to a da pt to television a course which a lrea dy ha s been 
3 7/ Lawrence Costello and George Gordon, Teach With 
Television. (New Yor k: Hastings House Publishers, 1961), 
p. 72 
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tested in great par t by classroom teaching. 
Individua l Television Lessons 
In organizing the individual television lessons, both teacher 
and director should operate to one fundamental principle. It is: 
Everything presented in front of the camera should be planned. 
It is occasionally possible for the regular classroom teacher to 
11work of£ the top of her head" or to improvise a lesson. Old 
hands in the profession are sometimes at their best in an un-
structured class session. ~' it is virtually impossible to 
teach this way via instructional television, as impossible as it 
would be to a ttempt it via some other mediwn of communication, 
by means of the printed page, let us say. 
Once the general objective has been determined, the next 
problem is to decide on its length. Instructional television 
lessons last from five minutes to two hours, depending on the 
level of education involved and the subject matter. As a general 
38/ Clifford Erickson and Hyman Chausau, "Chicago City 
Junior College Report'' (Chicago: Chicago Public Schools, 1958) 
p. 8 
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rule, it is worth remembering that the average span of atten-
tion increases as children grow older. 
On the average, m any successful lessons for the primary 
grades run from 15-30 minutes; those for high school, from 
30-50 minutes; and those for colleges, from 45 minutes to one 
and one-half hours. The best length for a lesson will depend 
upon content, the quality of the studentts attention, their degree 
of motivation, their interest in the subj ect at hand, the skill of 
the teacher and production staff, and the quality of the television 
system. 
Television lessons themselves should open with a title card 
announcing the subject, grade, and teacher. It is usually a dvis-
a ble for the instructor to write out and memorize the opening 
portion of the lesson--about the first three minutes, in order to 
give her momentum a t the b eginning of the telecast when she is 
lik~ly to be nervous and at a loss for words. The instructor 
should a lso memorize a short closing speech of about the same 
length which she can deliver at a signal from the director. (30 
second speech) 
_j 
I 
I 
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This closing segment called the 11pad 11 can be written in 
three one ... minute segments, only the last of which is indispens ... 
a ble. In this manner, the television teacher has three a lternate 
c losings to her lesson; one of three minutes, one of two minutes, 
and one of one ... minute, any of which she may use for her final 
speech, depending on how time is treating her at the end of the 
39 
class. 
Teaching the Lesson 
What are the actual components of the televised lesson? 
They differ very l ittle from the time-honored elements of effect-
ive teaching which have been hammered out over the years--
with one a ddition. 
First, the lesson must be related to the pupills past ex-
perience, inside and outside of school, to excite motiva tion. 
The lesson must be taught and it must be received. Finally,--
and this is the one component unique to tel evision--it is usually 
prudent to inc l ude a "teaser 11 or "coming attraction" of what the 
next lessons in the series will be. 
3 9 I E rickson and Chausau, Ibid. , p. 14 
_j 
I 
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The process of explanation is one that demands continual 
illustration of every kind , either verbal or visual, or both. 
Abstraction needs to be meaningful; principles should be app.ied 
The amount and nature of this i llustration depends on the subject 
matter, the intelligence and grade level of the s tudents, the 
special skills of the teachers (some are good talkers and others 
are better showers} and the objectives of the l esson. 
The television teacher will plan her lesson bearing, 
consciously or unconsciously , these principles in mind. Her 
script will be a rundown of the l esson to be taught, roughly 
comparable to a conventional lesson plan, but probably conceived 
and executed in greater detail. ' 
The eventual success or failure of the televised lesson will 
depend, in part, upon the degree to which the television director 
is familiar with the medium with which he is working. He must 
also be abl e to communicate his understanding of the nature of 
television to the teacher so that he can take a dvantage of his 
speCial skill. 
It is possible that the television director of the commercial 
J 
I 
1 
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station, schooled in the world of advertising propaganda and 
showmanship, may have trouble in working with teachers. He 
is not used to lea ding viewers to think for themselves. He is 
more accustomed to the art of persuasion and amusement than 
he is with the instructions imperative to educators. That is 
why our educational television director may eventually be 
regarded as a new type of teacher; one who is the master of 
the unique medium of instruction. 
The Television Tea cher 
If superior teachers are selected for instructional tele-
vision courses, they can first, provide the schools at large 
with the cream of their professional talent. Second , freed 
from conventional classroom nuisances and heavy teaching loads , 
these teachers are then able to concentrate their talents upon 
the perfection of their art. Good thinking has, at l east, a fight-
ing chance to emerge and show its best face to a maximum num-
ber of pupils. 
Televised teaching will require even more first-rate 
teachers than we now have. Nothing comes across with less 
I 
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impact than televised mediocrity. Televised teaching requires 
greatness. This requirement for ''greatness" should not be 
misconstrued to mean that a television teacher needs super-
ficial personality, charm, or camera appeal. The studio 
teacher 1 s need for knowledge of the subject, ability to commun-
icate, creative presentati on of ideas, use of visual aids are all 
offered for close scrutiny to an audience of hundreds--even 
thousands at one moment. It is not enough to simply pick up 
conventional classroom teaching techniques and put them befor e 
the camera. New procedures will evolve as educators use the 
40 
n ew medium at their disposal to full a dvantage . 
An instructor who teaches a course on television generally 
finds that it requires considerably more time and effort than 
41 
would be necessary for a comparable classroom course. 
A conservative estimate of the time required for pres en-
tation of a 20 or 30 minute telecast is from 30 to 40 hours. Now 
40/Dave Chapman, Inc. "Planning for Schools With Tele-
vision" . (New York: Industrial D esign for Educationa l Facilities 
Laboratories, 1960) p. 22 
41/ William Kenneth Cuming, "This is ETV" (Ann Arbor, 
Michigan: Edwards Brothers, Inc., 1954), p. 143 
1 
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To the classroom teacher who views this lesson over television, 
this seems impossible. But let me point out the work in which 
the television teacher engages previous to her appearance on 
the television screen. 
In p lanning for a television lesson, the teacher must: 
1. Determine the objectives for the lesson. 
2. Plan for the subject matter involved to meet these 
objectives. 
3. Do the necessary research. 
4. Plan for a brief review and continue continuity of 
subject related to previous lesson, if she is working 
on a series of lessons. 
5. D ecide upon audio-visual materials to be used that 
would best present the principles being taught in 
the lesson e. g. demonstrations, film sequences, 
pictures , o-bjects, peer groups, etc. 
6. P lan for 11teaser 11 at beginning of lesson to increase 
motiTation. 
7. O rganize this material to provide for student thinking 
and generalization. 
8. Pr esent material in such a way that it is conducive to 
application of problems faced in every-day living. 
9. Write the scripts. 
10. Conference with teachers, curriculum coordinator and 
director. 
11. Dry run rehearsal. (Practice script in studio using 
dead cameras.} 
12. Time the script and at the same time d etermine setting, 
etc. 
13. Make necessary revisions. 
14. O rganize summary of facts presented in lesson. 
15. Write and memorize a three minute or-ening and a 
-
three minute closing speech. 
16. Prepare 11teaser 11 or 11coming attraction'' to keep 
interest at high level. 
The writer realizes that many television lessons are 
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presented without this amount of preparation, but to insure a 
well-organized, meaningful lesson this amount of planning is 
necessary. 
The Chicago City Junior College report is sues the follow-
ing factors which will contribute to the success of television 
42 
teachers: 
1. Thorough preparation in advance of telecast time 
insured adequate time for discussion of objectives, 
materials and techniques for presentation with 
producer and director. The tension level, or feeling 
of uneasiness, seems to be inversely related to the 
preparation level. 
2. Simplicity in outline and directness of presentation 
contributed to the teacher's ease. The teacher 1 s 
effectiveness seemed to be enhanced by his adherence 
to course objectives and his omission of diversions. 
3. That teaching situation seemed best which gave the 
teacher control over the elements in the learning 
situation. Visuals should be under his direct super-
VlSlOn. For example, a desk easel of visuals on 
cards is regarded as superior to remotely projected 
slides. This gave the teacher more comfort and opp-
ortunity to adjust his teaching to the creative ideas 
42 I Erickson and OJ;ausau, op. cit. , pp. 10-11 
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which evolved after final camera rehearsal. 
4. Camera rehearsal of visuals before air-time had to 
be adequate to give the teacher the assurance that 
the technical crew understood the objectives, mater-
ials, and sequence. Any uneasiness on this score 
would affect the quality of his teaching. 
The author might add to this that the television teacher 
may have the best organized lesson in the world, but without 
wholehearted cooperation on the part of the director, the camera-
men, and the producer, the lesson can be turned into a complete 
fizzle. 
Television and Other Audio- Visual Aids 
One important question that the director-teacher team 
must face as it begins to organize any one lesson is simply asked 
but its answer is complex. ''What should be shown and what 
should be said '?" Experience with educational broadcasts pro-
duced to date indicates that instructional television directors 
should show only that which has to be shown. 
The following are some of the possibilities for using visual 
aids for the purpose of illustrating elements of lessons where 
words or explanatory devices may be inadequate. Their use by 
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the clever television dire c tor will neve r be calculated to call 
attention to them of and by themselves, nor need the director 
ever give his hand away as to exactly how he is using them. 
For instance, a genuine beehive may fade into a short film on 
the behavior of bees and back to the live demonstration without 
info rming the viewers tha t film was used. The artful director 
takes pride in the way his professional proficiency in using 
visuals goes unnoticed. 
Before any visual is planned, the problem of aspec t ratio 
of the televised image must b e considered. Because the picture 
that the camera takes is wider than it is high, visuals should be 
tailored to these proportions. (4 units wid e to 3 units high) 
All a rt work for display on television should have large 
margins, and w hen visuals without margins are televised, both 
d irector and teacher should bear in mind that the rim of the 
picture they are transmitting may be distorted and lost in trans-
mission. 
Almost any picture that the eye can see clearly at (roughly) 
five feet in a well-lit room is satisfactory for transmission over 
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television, if it provides enough contrast in black and gray and 
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if it is illuminated properly. 
Boards 
The blackboard itself is as effective a teaching instrument 
on television as it is in the classroom. For video lessons, the 
board may be set up ahead of time, and sections of it can be 
exposed to the camera when they are needed. The eye of the 
viewer can be directed to it according to the need of the teacher 
by shooting close-ups of it. 
Drawings or graphs may be pre-drawn near to, but not 
exactly the color of the board itse lf. The blackboard will then 
a ppear to be free of marks when seen on the air. The teacher 
may then trace these marks (visible to her but not to the camera) 
with a light chalk. She will appear to be writing or drawing 
spontaneously. This is an especially useful technique when 
complex drawings or diagra ms must be displayed. If the black-
board is pre-set before air tim e, a teacher will then seem to be 
capable of drawing almost perfect circles or ruled lines free-
43/ Costello and Gordon, Teach with Television (New York: 
Hastings House Publishers , 1961), p. 79 
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hand without a ny extra equipme nt such as a compass or ruler. 
L ines may a lso be drawn on the board with an ordinary l ead 
pencil and they will be invisible to the eye of the came r a. 
Flannel boards a lso have many uses in the instructional 
television studio . 
Reali a 
Anything which can enter the studio door can be used for 
instructional televis ion. Both dir ector and teacher must exer-
ci s e caution here, however. Too many obj ects shown in rapid 
44 
sequence on the television screen tend to baffle the viewer. 
Othe r M ate r ials 
Films and telev is ion are regarded as complementary. 
The introduction of television into e ducation has not led to a 
d ecreased use of films. On the contrary, television frequently 
l eads to a wider dis semination. In Phila d e lphia, it has be en 
noticed , schools request films of which extracts are used on 
television. 
44/ Costello and Gordon, Ibid. p. 8 1 
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There are many who see television primarily as an efficient 
film projector. Efficient not only because of the ease with which 
a single copy can be fed to numerous dispersed classrooms, but 
also because the television screen is ready at the turn of a button, 
does not require intricate handling, and can be seen in half light . 
That television continues to be appreciated as a film projector is 
evident from the numerous year-long courses which are produced 
45 
on film for television presentation in schools. 
Some of the best demonstra tions are those whe re the teacher 
encounters certain difficulties in the procedure which presents 
a more realistic perspective to the student. 
Films and television share the same advantage--portraying 
motion. This is important when motion is essential, but it is 
also a limitation where pace cannot be altered. Filmstrips and 
still pictures are arrested motion, and as such would seem 
inadequate presentations. But their very value lies in the fact 
that they are more than fleeting images. They can be studied 
at length as long as class attention and subject interest hold out. 
~/ Henry R. Cass i r e r, Television Teaching Today 
UNESCO: 1960) , p. 158 
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Still pictures when used frankly as part of a personal 
presentation and without any attempt to simulate the film image, 
are generally well received by students who accept such images 
*Nith the same ease they would accept them if they were shown 
46 
by a teacher in the classroom. 
Any other type of impedimenta of modern schooling may be 
brought into the television studio if needed. Once again, the 
problem of its use is one of appropriateness. Models and maps 
have certain uses; globes and charts have others. The television 
camera may close in on any of them for a detailed view. The 
experienced teacher will know what visual devices are available. 
It is the director 1 s job to d etermine their a dequacy for television. 
47 
Tiny , detailed , precision-made objects will not televise well. 
What emerges from this discussion of the relationship of 
television and other audio-visual aids of education is, a bove all, 
how closely their use is interwoven. Television is not a new 
46/ Ibid., pp. 160-161 
4 7/ Costello and Gordon, op. cit. , p. 81 
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form of education which has come to displace all others. On 
the contrary, the most constructive contribution is made if 
television enters organically into the traditional picture with-
out losing its own peculia r mode of expression. 
Classroom Use of Television 
As in selecting any audio-visual material of instructing , 
the basic question is whether the telecast makes a contribution 
to the l earning situation beyond that made by instructional 
materials already in use. 
A unique problem that confronts the teacher in evaluating 
and selecting a telecast is the impossibility of review. There-
fore, judgment must be based to a great extent on previous 
experience of the program, the reputation of the sponsor or 
producer, the caliber of the expert, authority, or demonstrator 
who appear on the program, the care taken in organizing the 
telecast. 
The same considerations regarding curriculum validity 
and suitability for the grade apply as surely to television as to 
other audio -visual materials: (1) Is the general level of the 
--
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program keyed to the age of the group that will see it? (2) Is 
the content of such a nature that it will make for better under-
standing of the subject? 
Evaluating the Results 
Two types of on-going evaluation are necessary when 
instruction by television is given. In the first place, the 
project itself must be studied with care so that accurate inform-
ation may provide a basis for continuing modification and improve-
ment. In the second place, the extent and nature of what students 
l earn must also be examined. 
The ''satisfied customer" in e d ucational television may be 
the child who is amused , not taught, or the student who has been 
persuaded and flattered by a clever teacher into thinking he has 
learned somethi:r:-g, when all he has absorbed are half-truths, 
opinions, o r double talk. On the other hand , the reactions to 
te l evised lessons are not useless. They constitute, frequently, 
valuabl e rules of thumb, thoagh not to be taken too literally, 
especially when they are highly ent husiastic or absolutely nega -
tive. 
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Frequently , if an administrator, honestly setting out to 
appraise a television project, interviews a repr esentative 
sample of the school community, a reasonably accurate picture 
of many of the weaknesses and the strong points of the install-
ation becomes clear. 
Most evaluation will have to be done by those involved, 
one way or another, directly in instructional broadcasting: 
l. The television staff 
2. The television instructional staff 
3. Teachers using televised l essons 
4. Students exposed to television lessons 
5. Administrators concerned either with telecasting 
itself, or use of the broadcasts. 
O ne of the most trenchant kind o f evaluation which can be 
made of instructional television answers the question, "What 
are the s tudents l earning?" Ultimately, the value of teaching 
by television is measured by the way it teaches. 
First, there is the problem of test construction. Certain 
tests seem to be both valid and reliable because they are well 
constructed to test knowledge and skill in a specific area, and 
they do so with relative consistency from individual to individual. 
Second , there is the problem that examinations rarely test, 
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long term retention, or explore the possibilities of how know-
ledge examined will be used in later life. 
Third, (and a serious problem) test taking is an art in 
itself and it is an art that in some degree can be mastered by 
certain individuals. O thers never master it. 
Tests are, therefore, far from ideal instruments for 
telling teachers: (l) what they want to know, (2) how much has 
been l earned, (3) how well it has been retained, and (4) what 
use it will be to a student when he needs it. Yet, at the present 
time it is difficult, if not impossible, to find out those things 
in any other way. 
The answers to the following questions will help to evalu-
ate, to a certain degree , the value of the televised lessons: 
l. A ccording to conventional measuring devices , how 
well are the pupils learning their lessons? 
2. How do cooperating teachers regard the lesson? 
3. What are the attitudes of the pupils toward the 
following: 
a. Televised lesson 
b. The television teacher 
c. The classroom teacher 
4. How do the pupils in television classes compare with 
former classes in the same subject or with children 
currently being taught by conventional methods in 
regard to: 
--
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a. Achievement 
b. Attitude 48 
Television Looks to the Future 
Television offers to the field of education a powerful tool 
for instruction as a system of communications. During the 
past d ecade, we have witnessed an amazing growth of the use 
of television in our schools. We have seen the impact television 
has made upon the classroom and the teacher. We are aware 
that today it is effecting school, school design, school facilities, 
and even school organization. It is finding itself among the new 
technilogical innovations which promise to have a profound impact 
upon e d ucation theory and practice. 
The door is never closed on learning more about learning. 
The future generation will reinterpret and rediscover for itself 
what it really believes about learning and the way in which learn-
ing takes place. This does not mean dis carding all of the 
experimentation done to date; it may, in fact, mean a rededica-
4 8/ Costello and Gordon, op. cit., p. 168 
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tion to fundamental tenets on which we currently steer our 
course. The fact remains, however, that school districts will 
continue to ask fundamental questions regarding learning a nd 
the ways in which we may implem ent it. The implications for 
television are tremen dous. Experi mentation will continue to 
explore how learning for large groups can take place effectively 
and efficiently. Further experimentation will explore television 
as a tool for the individual. 
What we learn on television will a lso be a future area for 
research. Can we influence attitudes as well as impart inform-
ation? Can television become creative rather than just impart 
course content? Can we teach social and physical skills? Is 
there any limit to the number we can reach effectively? Can we 
use television to do a better job than that which we are now doing? 
It is not enough just to do something on television; we must know 
why we are doing it and what it will accomplish. New applica-
tions of the theory of learning will open many possibilities for 
the medium of television. As we l earn more about the way we 
learn, television will become a standard educational tool. 
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Handled with professional skill and purpose, it will take its 
rightful place beside the other teaching devices modern tech-
nology has given the classroom teacher to enrich the learning 
process. 
The future will see educators turning more and more to 
television as a way of helping to implement desirable changes. 
It will continue to be used to bring specialized curricula to 
schools which could not otherwise have such courses. School 
systems will continue to use their highly skilled teachers as a 
rich resource to be shared with many teachers through the 
medium of television. As television continues to be used to 
teach large classes and many classes simultaneously, ways to 
provide the teacher with more time for planning and working 
with the individual student will be found. 
Television will be explored as a valuable tool for creative 
self-instruction. Direct-teaching programs will place more of 
the responsibility upon the individual student. He will be forced 
to keep pace with the television lesson, turning to the classroom 
teacher only when he needs assistance. Home viewing of select-
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ive television programs will place increased value on self-
learning. In brief, television will join forces with the other 
educational resources to implement the best ways to reach our 
49 
educational goals. 
As educators discover new and better ways to use tele-
vision, its development and growth will pick up momentum. 
Local school systems will look to closed-circuit television as 
a way to improve their educational systems. The state, as the 
central authority, will t ake more responsibility for educational 
television facilities, resources, and planning. The cost of 
educational television will be written in the state school budget. 
Additional channels will be sought to cover the entire state 
adequately. States banding together with other states to develop 
regional networks will press for federal legislation to reserve 
a sufficient number of channels for education and to assist finan-
cially in the developm ent of state networks. 
These steps forward in the development of educational 
49/ Mary Howard Smith, lJsing Television in the Class-
room, (New York: McGraw-Hill, Inc., 1961), pp. 45-46 
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television will l ead to a whole new look at the school tax 
structure and educationa l financing , , as well as a new approach 
to fedea::al as s istance to education. 
At this present time, the 87th Congress has before it 
legislation which is cruci a l to the d evelopment of educational 
televi sion. 
A bill p rovid ing for Federal assistance to cons truct new 
ETV sta tions has be en pas s e d by the Senate. Another ET V bill, 
H. R. 132 , is awaiting action by the House Rules Committee. 
If approved by the Rules Committee, it will b e placed on the 
agenda of the House of Representatives fo r d e bate and vote. 
Few bills in recent l egis la tive history have been the subject 
of such extens i ve hearings in b oth Senate and House G:>mmerce 
Commi t tees. Literally hundreds of oral and written statements 
have been submitted by individua ls repr esenting local and national 
bus iness, labo r , educational, cultural and civic organizations. 
50 
Vi rtually a ll testimony has been in suppor t of the legislation. 
50/ National Educational Television and Radio C enter News 
"Whe-;;-Will A ll States Get Benefits of ETV ?" (New York: Winter 
1962) p . 1 
·-
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The future of educational television is fully summarized 
in the words of Dr. James Angell, Educational Counselor of 
National Broadcasting Company, "Only a rash person would 
venture to set any limits to the future usefulness of te levision 
in the classroom, and the most unimaginative person can at 
once foresee many possible developments of outstanding value 
and interest. 11 
GUIDANCE AT THE ELEMENTARY LEVEL 
E ach young person comes upon this earth equipped 
with certain capacities and certain needs. The native 
eqUipment with which he arrives can be modified littl e, 
but the way in which the environment deals with the needs 
of the young person makes it possible for him to use this 
endowment to its fullest or to a very small extent. 51 
Guidance, as an educational construct, involves those 
experiences which assist each pupil to understand himself, 
. 52 
accept himself, and live effectively in his society. 
?J:J Edgar Johnston, Mildred P eters and William E uraiff , 
The Role of the Teacher in Guidance. Englewood Cliffs, New 
Jersey: P rentice-Hall, Inc., (1959) p. 30 
52 I Henry McDaniel and G. A. Sh.aftel, Guidance in the 
Mod~ S chool. (New York: T h e Dryden Press, 1956) p. 8 
! 
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McDaniel states, "Every individual should be helped to 
study and understand himself as a unique personality growing, 
changing, and d eveloping in constant response to t he pres sure 
and stimuli of the time and place where he lives. Knowle dge 
of self can help him become increasingly confident, resourceful 
and capable of planning for himself and taking the initiative in 
adjusting to his environment so as to make his life more satis-
factory . 11 
From early childhood through a d ulthood there is a con-
stant need for the individual to learn better human relations. 
It has become necessary for him to learn how to handle conflicts 
and problems in the early years so that he will know the effect-
ive way to handle those that lie in the future. Youth must receive 
training in positive group functioning. There are many unfavor-
a ble situations which can be easily corrected during the element-
ary years. If they are not corrected, however, extended therapy 
53 
may be needed in later years. 
It is a known fact that the prevention of maladjustment and 
the inculcation of habits of adjustment at an early age yields 
53 I Ibid ., pp. 13-14 
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greater dividen ds than later efforts to undo the results of poor 
adjustment. 
It is very logical to approach the process of education from 
the very beginning as a planned m eans of personality develop-
ment. With such an outlook, guidance become s an adjunct of 
education, a positive force, rather than a negative one that 
appears only in emergencies. Guidance, then becomes a means 
of child development rather than a tool for handling crises. 
Developmental guidance is concerned with child personality 
development in all its phases without, however, taking over the 
functions of the educator. It is concerned with the child 1 s learn-
ing process and leaves the teaching to the teacher. It is involved 
with the child 1 s physical, social, emotional, and moral develop-
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ment. 
Concern for the adjustment of the individual is a necessary 
part of the modern educational pattern. 
The pupil who is involved with personal problems is not 
54/ H. D . M cDaniel and Others, Readings in Guidance, 
New York: Henry Holt and Company, 1959), p. 32 
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able to learn efficiently. He spends his time in anti- social 
behavior, either withdrawn or aggressive, and does not work 
well in group activities. Until his needs are studied and met, 
his chances for working at his optimum level are small. 
The elementary school is in a unique position to provide 
guidance services for the child and to insure the conservation 
of learning potential. 
One factor in favor of a positive guidance program at the 
elementary level is the age group of the children. The very 
fact that they are young enables the person interested in guid-
ance to emphasize the preventative, as well as the remedial, 
' 
approach. 
During the past quarter century, the term "guidance" has 
become increasingly a part of the educational vocabulary of the 
elementary school. The importance of planned guidance 
programs has been made apparent through the development of 
scientific research, and the resultant increase of knowledge 
concerning the needs of children. 
This age period presents the factors of limited experience 
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and limited development. Since it is important for a child to 
gain experience and information and to transfer these into 
action, it would appear that the elementary school guidance 
program would need to be informal and highly integrated with 
the usual classroom activities. 
Another facet of the problem may be seen in the child 1 s 
i nability to identify or verbalize his real problem. The rela-
tionships may be obscure to him because of his lack of knowledge 
and his limited experiences, and until this range is sufficiently 
broad and tho:ooughly explored, the child may be severely limited 
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i n his ability to identify and to solve his own problems. 
Wide Range of Student Problems 
In the elementary school, it is common to have twenty, 
thirty, or even more pupils in a class. With a group of this 
size, the range of problems will be vast. The variation in 
ability, interest and speed of learning pose a dilemma for 
teachers. 
55/ Gerald Kowitz and Norma Kowitz, Guidance in the 
Elem;;:;:tary Classroom. {New York: McGraw-Hill Book Co., 
1959), p. 36 
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Not only are academic problems involved, but the situa-
tion pres_ents real obstacles to guidance. With so wide a range 
in ability and achievement, some childr en will have difficulty 
56 
in i d entifying their position in the matrix. 
Havighurst has listed as the developmental tasks of early 
childhood; building wholesome attitudes toward s oneself as a 
growing organism; learning to get along with age-mates; learn-
ing an appropriate masculine or feminine social role; d eveloping 
concepts for every-day living; developing conscience, morality, 
and a scale of values; achieving personal independence; and 
developing attitudes toward social groups and insitutions. 
Elementary school pupils constantly face real difficulties 
in relation to their health, use of free time, family relations 
and p eer group associations. Thus, another approach to the 
kinds of information needed at this level is a study of problems 
and worries reported by children and youth. Results of the 
S cience Research Associates 1 Junior Inventory, administered 
56/Ibid., p. 43 
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to several thousand elementary school children grades 4-8, 
from all parts of the country, show items grouped under the 
following areas; About Me and My Home; About Me and My 
School: About Myself: Getting Along With Others; and My Health. 
Results indicate that health problems are more prevalent among 
younger age groups than among teenagers. The need to develop 
friends hips and get along with others is particularly noticeable 
in the middle grades, 4 to 5. Girls are more concerned with 
personal a ppearance than boys. Home relationships indicate 
57 
concerns a bout finances, sibling relationships and home chores. 
In our zeal to improve the mental health of the child , we 
are likely to overlook the importance of their physical health. 
The normal educational, social and emotional development of 
the child is greatly affected by his physical condition. Many a 
youngster who is casually labeled by his teacher as lazy, di s-
interested, or dull would make a very different showing if some 
physical deficiency were only observed and corrected. Anything 
57/ Willa Norris, Frank Zeran and Raymond Hatch, The 
Information Service in Guidance. (Chicago: Rand, McNally and 
Company, 1960) p. 220 
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which improves the general health of a child is likely to increase 
his energy, his happiness, his interest in school work, and his 
learning efficiency. On the other hand, anything which disturbs 
his mental health is likely to effect him physically. Much of 
the so-called "illness" which causes absence from school is 
due to psychological factors. 
It has been estimated that two thirds of all school children 
have some physical defect which is more or less damaging to 
personality. A child with a clubfoot, congenital lack of fingers, 
a birthmark on the face, or some other physical irregularity 
which has nothing to do with his ability to learn may become a 
personality problem. It is easier for children to accept much 
more serious disabilities that are not so obvious. Looking 
different from the others is what hurts most. Even crooked 
teeth, freckles, excessive height, weight, shortness, or any 
deviation from the normal may be a cause of poor mental health. 
They are the victims of many curious stares and whispered 
remarks. They have to become accustomed to the nicknames 
given them by unthinking classmates and to the tactless, incon-
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siderate remarks which are sometimes addressed to them by 
adults. The effect of all this on the child depends upon his 
concept of his own worth, his social and emotional maturity, 
and his ability to think and act independently. 
Children c a n be made to feel successful in spite of physi-
cal defects. They can be taught to realize that, whether or 
not it is evident to the casual obs e rver, everyone has some 
capacity with which he must contend. Each person has to 
learn how to master his deficiency and live with it without 
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allowing it to get the better of him. 
The need for approval of other children is greater than 
the good will of adults. A child who feels perfectly secure in 
the love of his parents and the respect of his teacher may be 
very lonely and unhappy because he is not a part of things in 
his group at school. He may prefer to forfeit the teacher 1 s 
approval in order to gain social prestige among his friends. 
Sometimes he can accomplish this by doing inferior schoolwork 
58/ Ervin Detjan and Mary Detjan, Elementary School 
Guida~ e. (New York: McGraw-Hill Book Co., Inc. 1952) p. 2 7 
or attracting unfavorable attention. In this way, he can be 
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considered a regular fellow by some of his classmates. 
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It is not uncommon for the child who has problems in the 
,elementary school to drop out immediately when he reaches 
high school. Often it is found that he has been waiting, not 
always patiently, for the t ime when he will no longer be com-
pelled to attend school. 
Group Guidance 
11 Group Guidance 11 1s a term that has several meanings, 
depending in part, . on who uses it and the context in which it is 
used. Qome peopl e think of group guidance as a w a y of provid-
ing a substitute for counseling and other forms of individual 
guidance. And still others consid er it a means of helping 
children to attain educational objectives that are less academic, 
objectives that are characterized by attitudes and feelings, that 
are in the area of personal and social problems. The term used 
in this instance is concerned largely with the more basic object-
?J} Ibid. , p. 3 8 
-
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ives of education. Group guidance will be used in this latter 
context in the following discussion. 
Modern psychology teaches us that learning is often, if 
not usually, a specific phenomenon that takes place best under 
natural circumstances in which the learning will later need to 
be used. From this point of view, a considerable amount of 
guidance is directed learning, and, to follow the general prin-
ciple, it should take place near the environment in which it is 
expected to function. Therefore, social groups are a natural 
guidance environment for the obvious reason that no small part 
of guidance is directed at trying to teach the pupil how to a djust 
to his social surroundings. It is an axiom of psychologically 
based education that activity participation is the best teacher. 
This being the case, it is far better to give the pupil many forms 
of social direction in a group than individually. 
Another situation that makes group guidance a logical choice 
is the commonality of interests among young people. All adjust-
60/ James Mursell, Psychology for Modern Education. 
(New York: W. W. Norton and Co., 1952) p. 332 
I 
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ments and deviations themselves fall into categories which 
permit another type of group guidance; namely, the handling 
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together of groups with similar problems. 
In the elementary grades, it is possible to work with 
groups in two ways. The first is to deal with problems and 
situations which are common to a group of children. The other 
way is concerned with integrating one child into the group. 
The individual cannot be studied a s an entit:y. What he is 
or thinks has been determined in large measure b y the impact 
of others. His personality and behavior are effected by the 
period of history in which he lives, as well as the rules and 
regulations that govern his social group. 
The problem of group study is complex. We know that 
group behavior is related to growth change in individuals, and 
that age, developing insights, and outside impacts all serve to 
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alter groupings as children grow. 
61/ Charles Skinner, Elementary Educational Psychology 
(New York: Prentice-Hall, Inc ., 1945), p. 414 
62/ Ruth Martinson and Harry Smallenburg, Guidance in 
the Elementary School (Englewood Cliffs, New Jersey: Prentice-
Hall, Inc. , 1958) p. 66 
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One of the prime reasons for the logic of procedural 
activity through groups is based on the sociability of the human 
being. Human qualities do not develop apart from human influ-
ences. 
All distinctly human behavior is social and involves other 
people. The human activities such as valuing, aspiring, and 
planning are influenced and developed in consideration of others. 
The human child, because of his great development after birth, 
becomes more and more the creation of those with whom he 
comes in contact as he matures. We must employ group proC:ed-
ures in our guidance activity if for no other reason than that the 
human being is a social creature, and his maturing-a djusting-
learning process is under the constant influence of all kind s of 
groups. Group enterprise and group life make sense only as 
they enhance the quality of the individual. Group approaches to 
solving problems and concerns, to providing experiences and 
learning situations, implement and supplement counseling pro-
cedures, and we should not fail to recognize the reciprocity of 
these processes. We constantly need to be aware that security 
I 
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for some comes when they can conceal themselves within or 
have the support of the group; for others, the privacy and 
confidenc e of the individual face-to-face counseling provides 
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greater security. 
Group procedures reinforce emphasis on self, with the 
understanding of self so that a d justment to others and working 
and playing with others is most meaningful. In this way, when 
one gives and takes in a group situation, he is enhancing his 
64 
own adjustment and hence his acceptibility to others. 
Group procedures serve several important functions in 
the guidance process: 
l. It offers reassurance to the pupil by showing him 
tha t other persons are concerned with the same 
problems which concern him. 
2. S eeing that others are bothered with the same 
kind of problems, and that they are willing to 
talk about them, encourages the reserved student 
to talk about his own problems; and J;hus, he 
obtains the benefit of self-expression. 
63/ Herman J. Peters and Gail F a rwell, Guidance: A 
Developmental Approach. (Chicago: Rand MCNally Co., 1959) 
p. 215 
64/ Ibid., p. 222 
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3. Since students are genuinely interested in the 
experiences of their peers, making these 
experiences the content of group dis cussions is 
an exceedingly effective way to obtain interest. 
4. The bringing out of differing points-of-view 
shows that there are two or mor e sides to every 
question, and thus promotes broadmindedness 
and tolerance. 
Teievision and Group Techniques 
Where , then, do es television fit into the picture? Is it 
really an effective tool for the presentation of guidance informa-
tion? Will the pupils involve or relate activities shown on the 
television screen with their dai ly living? 
The author is firmly convinced that guidance information 
through the medium of television may be the key to a new era 
of insight and understanding of human relationships for the 
pupil in the elementary s chool. 
Television, as a vehicle for guidance, has some a dvantages 
that a re rather unique. The moving action, the complete identi-
fication with the scene as though the viewer were actually at 
the place of action, plus the background of music interspersed 
with real human beings portraying the scene, a dds up to an 
--
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effect which can have tremendous influences on the viewer. 
His feelings follow. the television presentation and he becomes 
quite emotionally involved if his inter es ts are enlisted at a ll. 
In viewing the guidance lesson through the television, the 
entire clas s experiences a common spectacle, and at the same 
time each person is identifying and reacting to it in terms of 
his own emotional pattern of response. Yet, the action on the 
television screen is impersonalized enough for the group to 
talk about what they have seen as something that happened to 
other people. It is easy to di scuss the problems of pupils in 
the television lesson. It might be more difficult, however, to 
talk about the same problem if the class members were obliged 
to reveal its existence in their own lives. In evaluating and 
d iscus sing the televised lesson, the insight gained takes on 
meaning for other situations as well. The group may become 
aware of ways in which the telecast situation applies to them. 
Television can achieve certain objectives in a way that i s 
unique because of the high degree of emotional involvement of 
the viewers. 
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SUMMARY 
Television is a means by which good teaching can be spread 
to more people than ever before in the history of the world, 
probably at less cost per student than present instruction. 
The recent research on the effectiveness of teaching by 
television has consistently pointed to the conclusion that televi-
sion has been effective at a ll levels of education from the 
elementary schools to college. 
Television programs carefully planned and organized have 
great potentialities as a tool for motivation, enrichment, and 
review. At the same moment, it can bring perceptional experi-
ences to hundreds or even thousands of pupils, transmitting 
experiences they could never have if it were not for the medium 
of television. 
Modern psychology teaches us that learning is often a 
specific phenomenon that takes place best under natural circum-
stances in which the learning will later need to be used. Since 
a considerable amount of guidance is directed learning, it should 
take place near the environment in which it is expected to 
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function. 
Therefore, social groups are a natural guidance environ-
ment for the obvious reason that no small part of guidance is 
directed at trying to teach the pupil how to adjust to his social 
surroundings. This being the case, it is far better to give the 
pupils many forms of social direction in a group, rather than 
indi vid uall y. 
Television, as a vehicle of guidance, has some advantages 
that are rather unique. In viewing the guidance through televi-
sian, the entire class experiences a common spectacle, and at 
the same time each person is identifying and reacting to it in 
terms of his own emotional pattern of response. Yet, the action 
on the television screen is impersona lized enough for the group 
to talk about it as something that happened to other people. It 
is easy to discuss the problems of pupils in the television lesson 
and then make generalizations in regard to one 1 s own personal 
problems. 
-
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CHAP TER III 
PROCEDURE 
Research Proposal 
In January of 1960, application wa s made to the New 
Educational Media Branch, United States Department of Health, 
E d ucation, and Welfare for a grant to conduct a research study 
in the effectiveness of television instruction in guidance at the 
sixth grade level, und er Title VII of the National Defense Act. 
Notification of approval of the grant was received in May, 1960, 
at which time plans and organization for the research study were 
further initiated. This study represents one part of the proposal. 
Objectives 
This research study is planned to: 
1. Determine the effectiveness of television in 
imparting guidance information to groups of 
pupils at the sixth grade level. 
2. To study the effect of the guidance information 
upon the total a d justment of the group. 
3. To determine the relationship of such variables 
as sex, socio-economic status, and intelligence 
I 
to the problems experienced or expressed by 
the pupils. 
Program Materia l 
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To as sure program material that would be pertinent and 
relevant to the need for guidance information at the sixth grade 
level, a pilot study was made through the a dministration of the 
Ca lifo rnia Test of Personality to 324 fifth grade and 162 sixth 
grad e pupils in June of 1960. Pupils of these two grade levels 
were used to indicate types of problems experienced by pupils 
at the beginning and termination of the sixth grade. This study 
purposes to be preventative as well as informative. One may 
infer from this, that present day problems of the pupils will be 
discussed, as well as those relating and preparing pupils for 
future experiences in daily living, e. g. sudden spurts of growth, 
incapability of handling one 1 s limbs, emotional upsets, etc. 
The results of this study indicated the following problem-
atical areas: 
1. Home and family relationships 
2. Health 
3. Self-concern 
4. Social skills 
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5. Community relationships 
6. School relationships 
The lesson content of the telecasts was planned in accord 
with the above results. The lessons were 20 minutes in length 
and telecast every Tuesday and Wednesday from 1:30 - 1:50PM 
commencing September 2 7 and, terminating December 15, 1960. 
Test Construction 
Failing to find any suitable instrument already in exis t ence, 
the task of constructing a test to measure guidance information 
was undertaken in July and August of 1960. 
INFORMATIONAL GUIDANCE TEST: The preparation of 
the test items was preceded by a careful study of relevant source 
materials for guidance information at the elementary grade level. 
The sources were the available state outlines for work in guid-
ance at the elementary level, (of which there a re very few} some 
basic Health texts, and the few available personality tests 
written for this age level. The test contained 45 sets of multiple-
choice items and was designed to reveal the existing and future 
problems in the areas of social and emotional adjustment , home 
1 
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and family relationships, health, school and community 
relationship . The items were carefully developed with 
regard to reading difficulty and subject matter comprehen-
sion. The judgement of elementary teachers was used to 
determine suitability of the vocabulary. The vocabulary 
was further checked against the Rinsland and Thorndike 
Word Test to verify the subjective evaluation. The test 
items were presented verbally by the examiner to those 
pupils who had reading difficulties below the grade level. 
An i t em analysis was performed to ascertain the 
difficulty and discrimination power of each item. Items 
receiving more than 50o/o correctness were discarded, as 
were items receiving less than lOo/o correctness. 
Validity 
The validity of the instrument was established by: 
(1) Content Validity 
The content area to be tested was systemati-
cally analyzed to ascertain that all major aspects 
of guidance instruction were covered by the items. 
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(2) Face Validity 
The judgement of the Director of Guidance and 
two junior h igh counselors was obtained as to the 
appropriateness of the items. 
Reliability 
Reliability was obtained through the use of the split-half 
reliability technique, comparing scores of the odd versus the 
even items of the test. These were corrected for attenuation 
by use of the Spearman-Brown formula. The estimated 
reliability coefficient was . 74. 
Experimental Treatment 
Ten elementary schools in t he three school dis tricts of 
Portland, Maine, were selected by the District Superintendents, 
using socio-economic status as the determining factor in order 
to provide a comparable range within each district. The class-
rooms in these schools were assigned to a particular experi-
mental treatment through the use of random numbers; that is, 
seven were selected as the TV Group, seven as the Teacher-
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Led Group, and six as the Control Group. 
TV Group 
All information was introduced through the medium 
of television. No preparation for , or follow-up of 
lesson material was used. 
Teacher-Led Group 
Teachers were given an outline two weeks in advance 
of the telecast, containing objectives and summary of 
material to be presented. Teachers were encouraged 
to use their own initiative and imagination, as well as 
any resource material which they might consider rele-
vant to the lesson material. No preparation or follow-
up ,,o'f the lesson was presented. Time allocations were 
the same as the TV Group. 
Control Group 
This group received no organized or systematic 
info rmation whatsoever in the field of guidance. Teachers 
kept a record of incidental teaching related to guidance 
as a natur al result of the curriculum in the conventional 
classroom, e. g., discussion of good citizenship, good 
manners in the cafeteria, etc. 
Experimental De sign 
The seven classes assigned to the TV Group watched the 
entire series of the televised lessons; however, the teachers 
-were instructed that the lessons should not be preceded or 
followed by discussion s, nor should there by any discussion 
during the week on subjectspertaining to the telecast. 
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The teachers in the Teacher-Led Group received outlines 
of the telecast about two weeks previous to it. The teacher was 
encouraged to use her own imagination and initiative in obtaining 
and using resource materials for each lesson. The Teachers' 
Lesson Sheet contained the objective for each individual lesson, 
the vocabulary study, subject material to be covered in the 
lesson, suggestions for activities to use with the lesson and a 
reference list of resource materials, including textbooks, films, 
filmstrips, etc. 
There was to be no previous discussion or preparation of 
the lesson material, nor was the lesson to continue beyond the 
20 minute period of class time which coincided with the telecast. 
The time appropriated for the Teacher-Led Group was to be 
simultaneous with that of the televised lesson. 
The principals of the schools involved in the study agreed 
that the time allotted for the research study would be taken from 
-' 
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the S ocial S tudies class period. 
The teachers in the C ontrol Group received no instruction 
or assi stance in any manner. All of us have heard it glibly said 
that the e l ementary teacher is teaching guidance every school 
d ay of the year. This is what we wanted from these teachers--
the ways in which they taught guidance information in the incid-
ental occasions as a result of conventional classroom situations. 
Each teacher was asked to fill in a weekly report. The 
report planned for use with the TV Group indi cated; pupil 
reaction to the program, pupil interest, educational value of 
the program, as well as vocabulary factors, and objectives 
appropriate for this age level. There was also a space for 
teachers to write comments or suggestions. 
The weekl y report sheet for use with the Teacher-Led 
Group p rovided a section where the objective used for the class 
lesson was listed, a listing of suppl emental activities or mater-
ials used and a space for comments. 
The weekly report to be used with the Control Group simply 
related the incidental guidance activities during the week. 
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All repo::ts had a section to write or list the names of any 
absentees for t he particular lesson. The lists were checked by 
the author and when a pupil had five ab sences, h i s name a nd 
records were removed from the p~pils taking part in the study. 
It was felt that absence of more than one fourth of t he lessons 
would invalidate the s tudy. 
A pupil questionnaire blank acco:npanied by a letter was 
mailed to the pupi ls during the month of February in 1961. The 
questionnaire was a ddressed to the pupil's home address and 
contained a self-addressed envelO£H! in whi ch to return t he 
questionnaire. The enclosed letter cautioned the pupil to do his 
own thinking and to fill out the questionnaire as he felt a bout 
the entire series of telecasts. One hundred eighty-one questionn-
aires were m a iled out with a return of one hundred three, 
approximately a return of 61 o/o. 
A Questi onnaire w a s also mailed to the parents , but the 
return was much less gratifying. This can be partially accounted 
for by the fact that many of the parents, either father or mother, 
were working during the period of the telecast which was from 
97 
1:30- 1:50. 
P opulation 
The population consisted of 516 sixth grade pupils of both 
sexes in twenty classrooms within the three school districts of 
Port land, Maine. The ten elementary schools involved in this 
study were selected by the three District School Superintendents. 
The classrooms in the school were then selected by random 
numbers and as signed as an experimental or control group. 
Twenty teachers took p a rt in this study; seven teachers were 
assigned to the utilization of televised lessons, seven teachers 
were as signed to instruct in the conventional classroom method , 
using the same material as that used in the televised lessons, 
and six teachers in the Control Group who received no instruc-
tion. 
During June, 1960, 324 pupils in the fifth grade and 162 
pupils in the sixth grade were given the California Test of 
P ersonality to determine problem areas in order to develop 
suitable and relevant television lessons. 
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School Meeting 
In September of 1960, the Superintend ent of S chools of 
P ortland , Maine, the three District Superintendents, the 
Director of Research, the Director of Guidance, and Dr. Ralph 
Garry, Professor of Education, Boston University, met to 
discuss the research project. At this meeting, the superintend-
ents and d irectors were given the following outline: 
District Meeting 
l. Need for r esearch study. 
2. Objectives: 
a. To determine the effectiveness of television instruc-
tion in Guidance at the sixth grade level. 
b. To help sixth grade pupils become aware of and 
d evelop an understanding toward personal and social 
problems of their age level. 
c. To determine if the following variables have any 
relationship on problem areas; IQ, socio- e conomic 
level, and old er siblings. 
3. P rop osed procedure: 
l. "Target" population 
a. 18 classrooms--approxima tely 500 sixth grade 
pupils representative of the three school districts . 
' 
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b. 6 rooms will view television lesson; 6 rooms will 
serve as the control group with no instruction; 6 
rooms will be in the teacher-led group. 
2. Teaching plan: 
a. TV Group: pupils will view two one-half hour 
guidance lessons on television every Tuesday 
and Thursday 1:30 - 2: 00 PM starting Sept . 27. 
b. Teacher-Led Group: Teacher following outline 
of television lesson will conduct guidance class 
during this same time period. 
c. Control Group: No guid ance instruction whatever , 
merely a dminis tration of pre- and post-tests. 
4. Group selection: 
Random sampling will be the technique used to deter-
mine the teaching method or group which schools in each 
district will have. 
Further sampling (random) will be done to determine 
the rooms participating in the project. 
5. Tests: 
l. Pre- testing: 
a. California Test of P ersonality 
b. Sims Score Card of Socio- E conomic 
Status 
c. Informational Check List 
d. Mooney Problem Check List 
2. Post-testing: 
a. California Test of Personality 
Minutes 
(40-45) 
(20-25) 
(35-45) 
(35-45) 
I 
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b. Mooney Problem Check List 
c. Informationa l Check List 
6. Lesson Content: 
Subject areas for lesson material were determined 
through previous administration of the California Test of 
Personality to 322 fifth and 164 sixth grade pupils. The 
areas in which problems were most frequently noted were: 
a. Family relations 
b. Anti-social tendencies 
c. Social skills 
d. Feeling of belonging 
e. Personal worth 
f. Community relations 
(Lesson titles and areas of subject matter attached .) 
Pupils will participate in the presentation of the 
program of the television lesson. 
7. Teacher-Led le ssons: 
E ach teacher participating in the research study will 
receive an outline of the lessons to be taught on television 
for the week which she may use to teach the guidance 
lesson. She is free to use any supplemental teaching 
devices and materials at her disposal. 
8. Time: 
Sept. 27- Dec. 15, 1960. Two one-half hour lessons a 
week--Tuesdays and Thursdays, 1:30- 2:o·o PM. 
Teachers 1 Meetings 
Individual group meetings were held in each district with 
\ 
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the principals and classroom teachers scheduled for work on 
the research study in attendance. At these meetings, the 
following information was presented and discus sed: 
l. The purpose of the study. 
2. The need as it exists today. 
3. The objectives. 
4. The prop osed procedure. 
5. An explanation of the pre- and post-testing of the 
pupils and the instruments of measure to be used. 
(Guidance personnel will a d minister all tests.) 
6. The basis for the selection of lesson materials . 
7. Review and d iscussion of Teachers 1 Lesson Sheets 
to be used in the Teacher-Led Group, as well as the 
report sheets kept by each teacher. 
8. P upil participation, supplementary materials , audio-
visual aids, etc. 
9. Time for televised lessons and Teacher-Led lessons 
to be synonymous. 
10. Attend ance check--pupil may not m i ss more than 
five lessons. 
1 1 . Check health cards in regard to eye or ear difficulties 
and plan seating of pupils accordingly for television 
lesson. 
Every effort was made to impress upon the teachers the 
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importance of keeping within the time limit for the lessons and 
also to discourage the dis cussion of problems during the week, 
as these would greatly invalidate the study. 
Guidance Counselors 1 Meeting 
The purpose of this meeting was to acquaint the counselors 
with the tests they were to a dminister. 
1. Sims Social-Economic S core Card 
2. California Test of Personality 
3. Mooney Problem Check List 
4. Informational Guidance Tes t 
Discussions considered the following: 
1. Make up of the various tests. 
2. Administration of tests. 
3. Importance of establishing rapport. 
4. Scoring of tests. 
The Progra m Series 
Twenty-one programs or lessons based upon the six 
problem areas of home and family, health, school, self-concern, 
social skills, and community relations were prepared for tele-
casting over Channel 6, WCSH-T V, Portland, Maine, for twenty 
minute periods, twice a week. The telecasting time was most 
generously appropriated by the management of WCSH-TV and 
I 
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programming started on September 2 7, 1960 and terminated 
onDecember 15, 1960. 
The subject material of these lessons consisted of rate 
and characteristics of growth, sibling rivalry, good citizenship , 
parental duties , good grooming, safety in the home, school, and 
on the street, fears and superstitions, emotions, getting along 
with others, etiquette, and social skills. 
The title of the series was "Discovering Yourself'' and was 
carried out as follows: 
1. Why Am I Different? 
This program discussed rates of growth in boys and girls. 
It i llustrated the importance of the pituitary gland in the body, 
the factor of lack of control of body limbs during this period of 
rapid growth, and the part heredity plays in physical development ~ 
Special stress was placed upon the fact that each individual 
develops at his own rate rather than by group measurement. 
2. Full Length Portrait. 
The importance of posture to health was emphasized in this 
-----
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program by the characterization of "Sloppy Sue", "Lazy Lou", 
"Tilting Tilli e 11 , etc. Junior high school boys and girls demon-
strated exercises for improving posture, asking the viewing 
groups to participate. Causes for poor po sture, such as, 
emotional upset, lack of sleep, tight shoes, and other causes 
were shown and di scussed . 
3. Good Grooming. 
Boys and girls of sixth-grade level served as models in 
this program. Dail y care of hair and body was d iscussed . Hair 
styles for boys were shown b y the dir ector of a school for barber s, 
and three girls m od e l e d , before and after, the c orrect hair styl es 
perform ed by a beauty operator as he actually cut and shaped the 
girls 1 hair on television. 
4. Are you a Copy Cat? 
O ne of the p rime objectives of this program w a s to help 
the pupil und erstand that in ord er to a ppear his best, he m ust 
be himself .. . not a carbon copy of someone else. Members 
of the peer group were selected to demonstrate the wise selec-
I 
, 
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tion of clothing, emphasizing the best features for the various 
types of figures. 
5. Your Manners Are Showing. 
The objectives in this telecast program were to help pupils 
understand the reasons for using good manners, particularly 
emphasizing the fact that good manners do not necessarily labe l 
one a s a "sissy". M anners used in various situations, such as, 
on the playground, in the cafeteria, hallway, auditori um , and in 
a bus, were portrayed by students of a junior high school, a mong 
them , a football captain. 
6 . Information, Please. 
This program was particularly aimed at the many boys and 
girls who refrain from attending parties and social functions 
because they do not feel secure in the knowledge of the correct 
way to act and the right thing to do. To assist these pupils in 
feeling more at ease when attending social functions, members 
of the peer group demonstrated social manners, such as, table 
manners, basic rules of good conduct, and the common courtes-
\ 
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ies of everyday living. 
7. Many Ways to Grow. 
Pupils of this age are frequently asked by adults, "Why 
don 1t you grow up? 11 In the next instant, they are told, "You 1re 
too young to do that! 11 This too often results in the fact that 
young people are quite confused as to just what adults mean 
when they speak about "growing up". Through pantomime , 
various phases of emotional actions and reactions were demon-
strated .••. those considered "grown-up" and those c onsidered 
"childish". Situations which might be the cause of the emotions 
were also demonstrated. 
8. ItT s a Two- Way Street. 
From the minute one is born, getting a long with others is 
of prime importance. Also, the way you get along with others 
changes as you grow older . By means of using the unfinished 
story technique with discussions by panel members of the peer 
group, various phases of popularity, friendship, etc. , were 
emphasized. 
• 
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9. Brothers and Sisters are Nice, But ... 
Problems within a family are often caused by jealousy 
among brothers and sisters. In this telecast, junior high school 
pupils of various ages in a family, oldest, youngest, and middle 
child, spoke on the advantages of each of their own positions. 
Another important element of this program was to help the pupil 
see himself as his brother or sister might see him. 
10. Parent 1 s Eye- View. 
This telecast was outlined to help the pupil understand that 
a parent1 s de sire to make his children grow into fine citizens 
often determines the privileges which are granted to them. 
Also , the program pointed out to the pupil that he has a certain 
amount of responsibility towards his parents. 
11. You and Your Best Friend. 
Characteristics of real friends and standards for selecting 
friends were shown through a series of slides accompanied by 
a narration of facts. Again, the factor of growth was pointed 
out since it is a natural process for friends to often outgrow one 
another. 
I 
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12. What is Honesty? 
To emphasize the difference between honesty and dishonesty, 
two junior high pupils gave their descriptions of both phases. A 
panel of sixth- grade pupils then asked the experts questions con-
cerning problems in which honesty and dishonesty were involved. 
13. My Family Doesntt Have as Much Money. 
Learning how to use money wisely is another part of grow-
ing up. This was demonstrated in this program through the use 
of a film which emphasized the method of saving money, that is, 
setting a goal, making a budget, and sticking with this budget 
there by making money go farther. 
14. What Makes Us Afraid? -
Everyone has fears whether he or she is willing to admit it 
or not. Of course, that is nothing to be ashamed of. The import-
ant thing is, how can one overcome these fears? To assist 
pupils in overcoming this problem, the film "Overcoming Fears 11 
was shown during this program with a discussion by the narrator. 
15. Taking Criticism! 
·-
109 
This program was presented by means of art work, showing 
the different ways of "taking criticism 11 and expressions drawn 
at the time of explanation. P articular emphasis was placed on 
the fact that all criticism can be constructive. Various ways of 
accepting criticism were discus sed. 
16 . WanttoMakeit? 
Wise use of leisure time was the main topic on this program. 
Hobbies of various types were exhibited and explained. 
17. You and Your Abilities. 
This program dealt with the fact that everyone has some 
ability, although it may be quite different from that of your 
friends or neighbors. Various types of abilities were demon-
strated by junior high pupils. 
18. What is Your Citizenship Score ? 
This program was particularly designed to emphasize the 
fact that citizenship is an ever-widening circle which starts in 
the home, then the school, the community, the state, the coun-
try, and now the world. The fact that citizenship starts when 
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the child is born, and not just when he reaches the age of twenty-
one, was also stressed. 
19. Hometown, U.S. A. 
To build a sense of pride about their own community, to 
review some of the early history of their city, and to assist the 
pupils in understanding some of the factors responsible for the 
growth of their city were the primary factors brought out in 
this program. 
20. Modern Hometown, U.S. A. 
This was a continuation of the previous program, showing 
in detail some of the plans underway to provide for the city 1 s 
growth. Also emphasized were recent acts of vandalism as 
related to city pride and good citizenship. 
21. I Dare You! 
This was the final program of the series. Through specially 
planned slides, the possible and often disastrous results of a 
"dare" were shown. The fact that it really takes more courage 
NOT to accept a "dare" than to accept it was also pointed out. 
I 
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In addition, rules of safety were discussed and demonstra ted. 
It was the intent of the author to present each telecast in 
a different way, using various audio-visual techniques to pro -
mote learning . Techniques and audio -visua l aids used were: 
role playing 
demonstrations 
panel discussions 
film 
slides 
pantomime 
a rt 
filmstrips 
blackboard 
flannel board 
charts 
graphs 
pictures 
dramatizations 
Students of the junior high classes were also used to in-
crease the probability of transfer of the principles being taught. 
It is a well known fact that elementary school pupils look up to 
junior high school students. 
Due to d ebates of the pres idential candidates, the Presi-
dent 1 s acceptance speech, and the major league baseball games, 
the television station was unable to release time for the comple-
tion of the remaining five programs. The topics in the programs 
dealt with in the telecasts were personal and emotional develop -
ment, and family relationships. 
Testing Schedule 
I 
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The Director of Guidance in the Portland, Maine, school 
system offered the services of the entire guidance staff at the 
junior high level to administer and score all of the pre- and 
post-tests given in the study. 
A preliminary meeting was held with all junior high coun-
selors, the Director of Guidance, and the Director of Research 
present. At this time, the following items were discus sed: 
1. Brief review of the need for research study, its objectives 
and procedure. 
2. Purposes for the testing and scoring of tests, as well as 
administration. 
3. Study of the tests to be administered, namely: 
Sims Score Card of Socio-Economic Status 
California Test of Personality 
Mooney Problem Check List 
Informational Guidance Test 
4. · Suggestion for the successful administration of tests. 
The testing schedule was administered directly from the 
Guidance Office under the direction of the Guidance Director . 
Each counselor administered the same test during both the pre-
and post-testing periods. It was felt that greater validity could 
be obtained through this procedure of handling the tests. 
113 
Each teacher was asked to keep a weekly record of; (l) 
the reactions of the pupils to the televised l essons in the TV 
Group; (2) the nature of the instruction cond ucted by the con-
ventional classroom teacher in the Teacher-Led Group; and 
(3) the series of incidental teachings noted in the Control Group 
that could be directly attributed to the area of guidance instruc-
tion. 
Individual weekly conferences were held with all of the 
teachers assigned to the research study to determine the suit-
a bility of the subject matter of the lessons to the age level, as 
well as a dis cussion of the immediate reaction of the pupils. 
Administration of Pre-Tests 
Pr e -testing in the twenty classrooms involved in the study 
was administered during the week of September 19, 1960 and 
just prior to the beginning of the television series. The junior 
. 
high guidance counselors distributed, administered and collect-
ed the following pre-test instruments: {l) Sims Score Card of 
Socio- E conomic Status, (2) California Test of Personality, (3) 
Mooney Problem Check List and (4) Informational Guidance Test. 
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With the aid of the guidance secretaries in the junior high schools, 
the counselors scored all of the tests which they had a dminis tered 
IQ scores were obtained from the Testing Department of 
the Portland School System. 
Administration of Post-Tests 
Seven classrooms were to have viewed the twenty-one 
television lessons. S even classrooms were to have received 
the same subject material in the classroom through the instruc-
tion of the conventional class room teacher . Six classes received 
no instruction whatsoever. The teachers were expected to adhere 
to their experimental design during these three months. 
Following the Christmas recess and approximately three 
weeks after the last telecast, the junior high guidance counselors 
administered the post-tests. They used the identical tests as in 
the pre-test situation, with the exception of the Sims Score Card 
of Socio - Economic Status, for it was felt that the socio-economic 
level within the family would not be greatly changed in the short 
period of three months. 
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Treatment of the Data 
All of the measuring instruments used were hand scored. 
Coding sheets w e re used to record the test scores for each 
child, by class, on all tests administered. 
The data was transferred from the coding sheets to the 
IBM cards, which were used for analys i s of the data utilizing 
analysis of variance and correlational techniques. The rela -
tionship between each of the independent variables was analyzed, 
as well as the interaction between independent variables. The 
basic unit of comparison for the over-all experimental d esign 
was the individual child. 
-
CHAPTER IV 
ANALYSES OF DATA 
Purpose of the Study 
There are two major purposes of this study. One is to 
determine the :effectiveness of teaching guidance through the 
medium of television. The other purpose is to determine the 
degree to which the variables as, sex, IQ , and socio-economic 
status affect the personal and social adjustment problems of 
sixth grade pupils. 
Plan of Pr esentation 
Data from three standardized tests and one teacher-made 
test were analyzed to make comparisons of the differences in 
learning through three teaching methods; the television method , 
the conventional classroom method , and the incidental learning 
method. Analysis of variance was the statistical method used 
throughout the study. 
This technique, integrating the breaking down of the total 
variance into the separate and independent factors of which it is 
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composed, makes it possible to study the causes a nd signifi-
cance of the separate variations of the score. It has two major 
values: {l} it is designed to provide an efficient test of the 
significance of the differences betwee n two or more groups 
simultaneously for each of the possible factors one might wish 
to single out; and (2) it provides, in addition, a time and labor 
saving exact test of the null hypothesis. 
Table I, Table II and Table III show the results of the 
pre- and post-test scores of the Informational Guidance Test 
between the experimental and control groups . 
~-
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TABLE I 
ANALYSIS OF VARIANCE ON THE PRE-TEST AND 
POST-TEST SCORES OF THE INFORMATIONAL 
GUIDANCE TEST BETWEEN THE TV GROUP AND 
THE TEACHER-LED GROUP. 
;;>ource of ,_ . ~ Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 1 751.50 1751.50 6 . 22 >:<>:< 
Trials 1 14604.51 14604.51 189. 79 >:<>:< 
GXT 1 82. 17 82.17 l. 07 
Subject 374 105331.71 281. 63 3.66 
Residual 374 28780.32 76.95 
TOTAL 751 150550.21 
>:<Significant at the 5% level. 
>:":<Significant at the 1% level. 
In a comparison between the TV and TL Groups as stated 
in Table I, there is a significant difference between the two 
groups at the 5% level. This would indicate that the difference 
is due to other than sampling conduct. 
In the same table, the significant difference at the 1% level 
between the same two groups in terms of pre-and post-test 
I 
-
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scores ind icates that the d ifference may be d ue to the method 
of instruction, in favor of the TV Group. 
Since interaction is not s ignificant between the two groups, 
the large degree of change indicates that exposure to subject 
.. 
matter was the cause for it. 
1 
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TABLE II 
ANALYSIS OF VARIANCE O N THE PRE-TEST AND 
POST-TEST SCORES OF THE INFORMATIONAL 
GUIDANCE TEST BETWEEN THE TV GROUP AND 
THE CONTROL GROUP. 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups l 5256.95 5256.95 16 . 91':":< 
Trials l 7948.82 7948.82 105. 32':"~ 
GXT l 1295.66 1295.66 16. 99':<':< 
Subject 319 99184.81 310.92 4. 12':< 
Residual 319 24088.02 75.48 
T OTA L 641 137774.26 
':<Significant at the 5% level. 
':":<Significant at the l% level. 
The F-ratio shows a significant difference between the TV 
and the Control Group at the l% level. 
Further analysis reveals a significant difference at the l% 
level between the same two groups in terms of the pre- and post-
test scores, in favor of the TV Group. 
·-
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There is also an interaction effect at the l o/o level between 
the two groups, in favor of the TV Group. This indicates that 
the method of teaching by television resulted in more learning. 
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TABLE III 
ANALYSIS OF VARIANCE O N THE PRE-TEST AND 
POST-TEST SCORES OF THE INFORMATIONAL 
GUIDANCE TEST BETWEEN THE TEACHER-LED 
GROUP AND THE CONTROL GROUP. 
Source of 
Variation 
Groups 
Trials 
GXT 
Subject 
-Residual 
TOTAL 
df 
1 
1 
1 
327 
32 7 
657 
Sum of 
Squares 
1193 . 86 
6581.40 
78 1. 74 
98852 36 
30498.36 
137907 . 73 
Mean 
Square 
1193 . 86 
6581.40 
781. 74 
302 . 20 
93.26 
>:<Significant at the 5% level. 
':":'Significant at the 1% level. 
F 
Ratio 
3.24 
Analysis of variance showed a significant difference at the 
I 5% level between the Teacher-Led Group and the Control Group. 
Further analysis reveals a significant difference at the 1% 
level between the same two groups in the terms of pre- and 
post-test scores on the Informational Guidance Test. This 
would indicate that both groups 1nade gains i n factual guidance 
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information. The greater gain may be associated with the in-
struction medium. 
There is also a significant interaction effect at the 1 o/o 
level between the Teacher-Led Group and the Control Group 
indicating again that instruction was responsible for the cliff-
erence. 
I 
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TABLE IV 
MEANS OF EXPERIMENTAL AND CONTROL GROUPS 
TEST 
Informational 
Guidance 
TV GROUP 
Pre- Post-
Test Test 
41. 11 50. 60 
TL GROUP 
Pre- Post-
Test Test 
44. 82 52. 99 
CONTROL 
GROUP 
Pre- Post-
Test Test 
49. 77 53 . 51 
The TV Group showed a greater increase in actual learn-
ing than that of the Teacher-Led Group. The pre-test mean of 
the Teacher-Led Group on the Informational Guidance Test was 
44. 82 as compared with the pre-test mean of 41. 11 of the TV 
Group. The post-test mean of the Teacher-Led Group was 
52. 99 compared to 50. 60 for the TV Group. This yielded a 
gain of 8. 17 points for the Teacher-Led Group and 9. 45 for the 
TV Group. Therefore, there is evidence that more growth took 
place in the group which received the guidance information 
through the medium of television. 
The pre-test mean of the Control Group of 49. 77 was 
considerably higher than that of the TV Group at 41. 11 . The 
J 
post-test mean of the Control Group was 53.51 showing an 
increase of 3. 7. The post-test mean of the TV Group was 
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50. 60 showing an increase of 9. 45. The television instruction 
was more effective than the incidental teaching received by the 
Control Group. The higher initial standing of the Control Group 
is probably a function of higher mean intelligence . 
The pre-test mean of the Teacher-Led Group was 44. 82 
in the pre-test situation, as compared with a mean for the 
Control Group of 49. 77. The Teacher-Led Group showed the 
greater gain in growth with an increase of 8. 17 while the Control 
Group showed a 3. 74 increase. 
Through these analys es, it is revealed that instruction 
through the medium of TV resulted in a greater amount of 
learning. 
I 
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In Table V, comparison of the socio-economic status and 
the pre-test scores on the California Test of Personality is 
shown in group analysis. 
TABLE V 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC 
STATUS AND THE PRE- TEST SCORES OF THE 
CALIFORNIA TEST OF PERSONALITY. 
Test 1 (Home and Family) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 236.4 118.2 8. 21 ,:<>:< 
Within 510 7355.0 14.4 
TOTAL 512 7591.4 
Test 2 (School) 
Source of S. um of Mean F 
Variation df Squares Square Ratio 
Among 2 182. 7 91.4 8. 2 7':":' 
Within 510 5256.3 10.3 
:TOTAL 512 5439.0 
. 
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TABLE V (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC 
STATUS AND THE PRE-TEST SCORES OF THE 
CALIFORNIA TEST OF PERSONALITY 
Test 3 (Health) 
Source of Sum of Mean F 
Variation DF Squares Square Ratio 
Among 2 168.6 84.3 6. 34':":' 
Within 510 6805.9 13.3 
TOTAL 512 6974.5 
Test 4 (Social Skills) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 296.3 148.2 8. 8 7':":' 
Within 510 8528.7 16.8 
TOTAL 512 8825.0 
Test 5 (Self-concern) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 439.2 219.6 18. 15':":< 
Within 510 6176.7 12. 1 
TOTAL 512 6615.9 
1 
TABLE V (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC 
STATUS AND THE PRE-TEST SCORES OF THE 
CALIFORNIA. TEST OF PERSONALITY 
Test 6 (Community Relations 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
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Among 2 84. 1 42. 1 4. 09 >:< 
Within 510 5245.8 10.3 
TOTAL 512 5329.9 
>:<Significant at the 5% level. 
':":'Significant at the 1% level. 
The F -ratio reveals a significant difference at the 1% 
level of the socio-economic status and the pre-test score on 
the California Test of Personality on all variables of the test 
with the exception of Test 6 (Community Relations) which is 
signi£ icant at the 5% level. 
The above analysis reveals that socio-economic status 
does effect the types of personality problems experienced by 
individuals within a group. 
--
I 
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Table VI shows the effect of socio-economic status on 
groups when m easured by the pre-test of the Mooney P roblem 
Check List. 
TABLE VI 
A NALYSIS OF VARIAN CE OF SOCIO-ECONOMIC 
STATUS A ND THE PRE-TEST SCORES OF THE 
MOONEY PROBLEM CHECK LIST ':' 
Test 1 (Horrp.e and F a mily) 
Source of Sum of Mean 
Variation d f Squares Square 
A mong 2 94.0 47.0 
Within 510 7064.2 13. 9 
TOTAL 512 7 158. 2 
Test 2 (School) 
Source of Sum of Mean 
Variation df Squares Square 
Among 2 402 .5 201. 3 
Within 5 10 19028.4 21.4 
TOTAL 512 19430.9 
':'Significant at the 5 o/o level. 
':":'Significant at the 1% level. 
F 
Ra tio 
3. 38':' 
F 
Ratio 
9. 41 >:<>:< 
':'The format of the Mooney Problem Check List is too 
advanced for the sixth grade level, hence, scores lack validity. 
I 
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TABLE VI {continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC 
STATUS AND THE PRE-TEST SCORES OF THE 
MOONEY PROBLEM CHECK LIST. 
J'est 3 (Health} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 87.2 43.6 4. 90 ':" :' 
Within 510 4515.7 8.9 
TOTAL 512 4602.9 
Test 4 (Social Skills) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 64.0 32.0 2.69 
Within 510 6075.5 ll. 9 
TOTAL 512 6139. 5 
Test 5 (Self-concern) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 169.3 84.7 3. 22 ':' 
Within 510 13390.2 26.3 
TOTAL 512 13559.5 
I 
--
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TABLE VI (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC 
STATUS AND THE PRE-TEST SCORES OF THE 
M OONEY PRO BLEM CHECK LIST. 
Test 6 (Community Relations) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 108.7 54.4 2.55 
Within 510 10853.2 21.3 
TOTAL 512 10961. 9 
':'Significant at the 5% level. 
':":'Significant at the 1% level. 
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The F-ratio of the socio-economic status and the pre-test 
of the Mooney Problem Check List reveals a significant differ-
ence at the l% level on Test 2 (School), and Test 3 (Health). 
There is also a significant difference at the 5% level on Test l 
(Home and Family}, and Test 5 (Self-concern). 
The analyses reveals that the socio-economic factor does 
effect types of problems experienced in groups. 
I 
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Table VII shows the effect of the socio-economic status 
on the six variables of the California Test of Personality 
between the TV Group and the Teacher-Led Group. 
TABLE VII 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC 
STATUS AND THE SIX VARIABLES OF THE PRE-
AND POST -TEST SCORES OF THE CALIFORNIA 
TEST OF PERSONALITY BETWEEN THE TV GROUP 
AND THE TEACHER-LED GROUP. 
Test 1 (Home and Family) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups l 55.46 55.46 2. 16 
Trials l 12.25 12.25 l. 8 0 
GXT l l. 92 l. 92 .28 
Subject 374 9594.46 25.65 3.76 
Residua l 374 2551. 83 6.82 
TOTAL 751 12215.92 
j 
-
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TABLE VII (continued} 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC STATUS 
AND THE SIX VARIABLES OF THE PRE- AND POST-TEST 
SCORES OF THE CALIFORNIA TEST OF PERSONALITY 
BETWEEN THE TV GROUP AND THE TEACHER-LED GROUP 
Test 2 (School) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 117. 03 117 .03 4. 48 >:< 
Trials 1 184.01 184.01 14. 33>:<>:< 
GXT 1 4. 17 4. 17 . • 32 
Subject 374 9771. 18 26. 12 2.03 
Residual 374 4806.02 13. 01 
T OTAL 751 14882.41 
Test 3 (Health} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 55.96 55.96 2.27 
Trials 1 72. 18 72. 18 12. 34>:<>:< 
GXT 1 . 15 . 15 . 03 
Subject 374 9212.01 24.63 . 03 
Residual 374 21 88.17 5.85 4. 21 >:< 
TOTAL 751 11528.47 
1 
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TABLE VII (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC STATUS AND 
THE SIX VARIABLES OF THE PRE- AND POST-TEST SCORES 
OF .THE CALIFORNIA T EST OF PERSONALITY BETWEEN 
THE TV GROUP AND THE TEACHER-LED GROUP 
Test 4 (Social Skills) 
Source of Sum of Mean F 
Varia tion df Squares Square Ratio 
Groups 1 99.20 99.20 3. 51 I 
Trials 1 89.20 89.20 13. 21 >:<>:< 
GXT 1 5.03 5.03 . 80 
Subject 374 10685 . 79 28.57 4 . 23 >:< 
Residual 3 74 2526.27 6.75 
I TOTAL 751 13405.49 
Test 5 (Self-Concern} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
I 
I Groups 1 146.94 146 .94 7. 10 >:< >:< 
Trials 1 58.64 58.64 9. 84 >:<>:< 
GXT 1 38.24 38.24 6. 42>:< 
Subject 374 7742.72 20. 70 3.47 
Residual 374 2232. 12 5.96 
TOTAL 751 10218.66 
-
!I 
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TABLE VII (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC STATUS AND 
THE SIX VARIABLES OF THE PRE-AND POST-TEST SCORES 
OF THE CALIFORNIA TEST OF PERSONALITY BETWEEN 
THE TV GROUP AND THE TEACHER-LED GROUP 
Test 6 (Community Relations) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups l 63.60 63.60 3.42 
Trials l l. 19 l. 19 • 18 
GXT l . 46 .46 . 0 7 
Subject 374 6956.96 18.60 2.84 
Residual 374 2447.35 6.54 
TOTAL 751 9469 . 56 
>:<Significant at the 5o/o level. 
':":'Significant at the l o/o level. 
The F- ratio shows a significant difference at the 1 o/o level 
of the socio-economic status and the pre-and post-test scores 
between the TV Group and the Teacher-Led Group on Test 5 
(Self-concern) and at the 5o/o level on Test 2 (School). 
Further analysis shows a significant difference at t he 1 o/o 
level in terms of the pre- and post-test scores in Test 2 
(School), Test 3 (Health), Test 4 (Social Skills), a nd Test 5 
I 
TABLE VII (continued) 
(Self-concern). 
There is an interaction effect which occurs at the 5% 
level in Test 4 (Social Skills) and Test 5 (Self-concern). 
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These analys es reveal that socio-economic status do es 
have a significant effect on personal and social problems of 
sixth grade pupils. 
!I 
1 
I 
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TABLE VIII 
ANALYSIS OF VARIANCE OF THE SOCIO-ECONOMIC 
STATUS ON THE PRE- AND POST-TEST SCORES OF THE 
CALIFORNIA TEST OF PERSONALITY BETWEEN THE 
TV GRO UP AND THE CO NTROL GRO UP 
Test 1 (Home and Family) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 319.71 319.71 13. 14>:<>:< 
Trials 1 .: 3 0. 09 30.09 5. 01 >:< 
GXT 1 1. 18 1. 18 .20 
Subject 319 7763.20 24.33 4.05 
Residual 319 1918.23 6.01 
TOTAL 641 10032.41 
_ j 
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TABLE VIII (continued) 
A NALYSIS O F VARIANCE OF THE SOCIO-ECONOMIC STATUS 
O N THE PRE - AND POST-TEST SCORES OF THE CALIFORNIA 
TEST OF PERSONALITY BETWEEN THE TV GROUP AND THE 
CONTROL GROUP 
Test 2 (School) 
Source of Sum of Mean F 
Va riation df Squares Square Ratio 
Groups 1 629.08 629.08 26. 82>:<>:< 
Trials 1 45.54 45.54 5. OO >:< 
GXT 1 79.85 79.85 8. 77 >:<>:< 
Subject 319 7484.45 23.46 2.58 . 
Residual 319 2907. 11 9. 11 
TOTAL 641 11146.03 ; 
Test 3 (Health) 
I Source of Sum of Mean F 
I Variation d f Squares Square Ratio 
Groups 1 708.43 708.43 32. 08>:<>:< 
Trials 1 51. 03 51. 03 11. 57 >:<>:< 
GXT 1 . 18 . 18 .04 
Subject 319 7046.69 22.08 5. 01':' 
Residual 319 1407.29 4.41 I T O TAL 641 9213.62 
- -r 
I 
I 
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TABLE VIII (continued) 
- . 
ANALYSIS OF VARIANCE OF THE SOCIO-ECONOMIC STATUS 
ON THE PRE- AND POST-TEST SCORES OF THE CALIFORNIA 
TEST OF PERSONALITY BETWEEN THE TV GROUP AND THE 
CONTROL GROUP 
Test 4 (Social Skills) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 719. 00 719.00 30. 02 >:< >:< 
Trials 1 113.55 113.55 16. 8 7 >:<>:< 
GXT 1 21. 99 21. 99 3.27 
Subject 319 7641. 20 23.95 3.56 
Residual 319 2149.46 6.73 
TOTAL 641 10645.20 
Test 5 (Self-concern) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 585.54 585.54 24. 18 >:<>:< I 
Tria ls 1 21. 68 21. 68 3. 99 ~< 
GXT 1 15 . 70 15. 70 2.89 
Subject 319 7726.38 24.22 4. 46 >:< 
Residua l 319 1732.62 5.42 
TOTAL 641 10081.92 
_j 
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TABLE VIII (continued) 
ANALYSIS OF VARIANCE OF THE SOCIO-ECONOMIC STATUS 
ON THE PRE- AND POST-TEST SCORES OF THE CALIFORNIA 
T EST OF PERSONALITY BETWEEN THE TV GROUP AND THE 
CONTROL GROUP 
Test 6 (Community Relations) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups l 426.60 426.60 24. 48 ':" :' 
Trials l 23 .94 23.94 4. 29 >:< 
GXT l 14. ll 14. ll 2 . 53 
Subject 319 5561.48 17.43 3. 12 
Residual 319 1782.95 
TOTAL 641 7809.0 8 
>:<Significant at the 5% level. 
>:<>:<Significant at the l% level. 
The F-ratio reveals a significant d ifference of socio-
economic status and the pre- and post-tests of the California 
Test of Personality between the TV Group and the Control 
Group at the l% level on all six variables of the test. 
Further analysis shows a significant d ifference at the l% 
level in terms of the pre- and post-test on Test 3 (Health), and 
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TABLE VIII (continued} 
Test 4 (Social Skills) and at the 5% level on Test 1 (Home and 
Family}, Test 2 (School}, Test 5 (Self-concern}, and Test 6 
(Community Relations}. 
There is also an interaction ,effect at the 1% level on Test 
2 (School), and Test 1 (Home and Family). 
The entire analyses for all groups indicates that socio-
economic status does have an effect upon the personal and 
social problems of the sixth-grade pupils. 
I 
I 
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Table IX shows the effect of the socio-economic status 
on the pre- and post-test s cores between the Teacher-Led 
Group and the Control Group as indicated in the six variables 
of the California Test of Persona lity. 
TABLE IX 
ANALYSIS OF VARIANCE OF SOCIO-E CONOMI C 
S TATUS ON THE SIX VARIABLES OF THE PRE-
A ND POST -TEST SCORES OF THE CALIFORNIA 
TEST OF P E RSONALITY BETWEEN THE TEACHER-
LED GROUP AND THE CONTROL GROUP 
Test 1 (Home and F amily) 
Source of Sum of Mean F 
Variation d f Squares Square R atio 
Groups 1 124.81 124.81 4. 65 ':' 
Trials 1 16. 11 16. 11 2 .53 
GXT 1 5.67 5.67 . 89 
Subject 327 8772.72 26 .82 4 . 20 ':' 
R esid ua l 327 20 8 7.72 6.38 
TOTAL 657 1100 7.03 
I 
143 
TABLE IX (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC STATUS ON 
THE SIX VARIABLES OF THE PRE- AND POST-TEST SCORES 
OF THE CALIFORNIA TEST OF PERSONALITY BETWEEN THE 
TEACHER-LED GROUP AND THE CONTROL GROUP. 
Test 2 (School) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 234.96 234.96 10. 22>:<>:< 
Trials 1 22.99 22.99 2.92 
GXT 1 50 .90 50.90 6. 48>:< 
Subject 327 7522. 75 23.00 2.93 
Residual 327 25 70.61 7.86 
TOTAL 657 10402.21 
Test 3 (Health) 
Source of Sum of Mean F 
Variation d f Squares Square Ratio 
Groups 1 398.21 398.21 18 . 98':":' 
Trials l 58.37 58.37 12. 86 >:<>:< 
GXT l .59 .59 . 13 
Subject 327 6862.60 20.98 4. 62>:< 
Residual 327 1485.04 4.54 
T OTAL 657 8804.81 
-
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TABLE IX (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC STATUS ON 
THE SIX VARIABLES OF THE PRE- AND POST-TEST SCORES 
OF THE CALIFORNIA TEST OF PERSONALITY BETWEEN THE 
TEACHER-LED GROUP AND THE CONTROL GROUP 
Test 4 (Social Skills) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 1 319.27 319.27 11 . 1 7 ':":' 
Trials 1 172. 60 172 .60 3 l . 3 8 ':":' 
GXT l 7.09 7.09 l. 29 
Subject 327 9348 . 49 28.58 5. 20':' 
Residual 327 1799.81 5.50 
TOTAL 657 11647.26 
Test 5 (Self-concern) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups l 175. 14 l 75. 14 7. 30':" :' 
Trials l 129 . 58 129.58 2 6. 72 ':":' 
GXT l 2.92 2.92 . 60 
Subject 327 7841. 64 23.98 4. 94 ':' 
Residual 327 1586.50 4.85 
TOTAL 657 9735. 78 
-=~==================================~====~ =--,
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TABLE IX (continued) 
ANALYSIS OF VARIANCE OF SOCIO-ECONOMIC STATUS ON 
THE SIX VARIABLES OF THE PRE- AND POST-TEST SCORES 
OF THE CALIFORNIA TEST OF PERSONALITY BETWEEN THE 
TEACHER-LED GROUP AND THE CONTROL GROUP 
Test 6 (Community Relations) 
Source of 
Variation 
Groups 
Trials 
GXT 
Subject 
Residual 
TOTAL 
Sum of Mean 
df Squares Square 
1 181. 82 181. 82 
l 17.07 17.07 
l 19. 51 19.51 
327 5203.50 15. 91 
327 1377.42 4.21 
657 6799.32. 
':<Significant at the 5% level. 
':<,:<Significant at the l o/o level. 
F 
Ratio 
3.78 
There is a significant difference at the l% level between 
the Teacher-Led Group and the Control Group with the exception 
of a 5% significance on the Test l {Home and Family) factors. 
Further analysis reveals a significant difference at the l% 
level in terms of pre- and post-test scores between both groups 
on Test 3 (Health), Test 4 (Social Skills), and Test 5 (Self-
concern). There is a significant difference at the 5% level on 
+ = 
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TABLE IX (continued) 
Test 2 (Schoo l ) and Test 6 (Community R elations) factors. 
There is also a significant interaction effect at the 5% 
level on Test l (Home and Family}, Test 4 (Social Skills), 
Test 5 (Self-concern) and Test 6 (Community Relations). 
The preceding analysis seems to reaffirm the fact that 
socio-economic status does effect problems of social adjust-
ment. 
I 
! 
147 
Table X shows the e ffec t of IQ on the pre- and post-test 
scores between the TV Group and the Teacher-Led Group as 
obtained through the use of the California Test of Personality. 
TABLE X 
ANALYSIS OF VARIANCE OF IQ BETWEEN THE 
TV GROUP AND THE TEACHER-LED GROUP ON 
THE PRE-TEST AND POST-TEST SCORES OF 
THE CALIFORNIA TEST OF PERSONALITY 
Test 1 (Home and Family) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 490.54 245.27 11. 68>:<>:< 
Trials 1 ll. 83 11. 83 l. 82 
GXT 2 15.64 7.82 l. 20 
Subject 181 3801 .93 21. 00 3. 24 >:< 
Residual 181 1175.53 6.49 
TOTAL 367 5495.47 
I 
148 
TABLE X (continued) 
ANALYSIS OF VAR 
AND THE TEACHE 
TEST SCORES OF 
lANCE OF IQ BETWEEN THE TV GROUP 
I R-LED GROUP ON THE PRE- AND POST-THE CALIFORNIA TEST OF PERSONALITY 
Test 2 (School) 
Source of Swn of Mean F 
Variation df Squares Square Ratio 
Groups 2 333.35 166.67 6. 66>:<>:< 
Trials 1 119. 83 119. 83 8. 67 >:<>:< 
GXT 2 68.56 34.28 2.48 
Subject 181 4533.09 25.04 1. 81 
Residual 181 2502.61 
T OTAL 367 7557.44 
Test 3 {Health} 
Source of Swn of Mean F 
Variation df Squares Square Ratio 
Groups 2 623.82 311.91 13. 86>:<>:< 
Trials 1 32.28 32.28 5. 57>:<>:< I 
GXT 2 4.54 2.27 .39 
Subject 181 4074.23 22.50 3. 88>:< 
Residual 181 1050.68 5.80 
TOTAL 367 5785.55 
. 
--
n I I 
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TABLE X (continued) 
ANALYSIS OF VARIANCE OF IQ BETWEEN THE TV GROUP I AND THE TEACHER-LED GROUP ON THE PRE- AND POST-
TEST SCORES OF THE CALIFORNIA TEST OF PERSONALITY 
Test 4 (Social Skills} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 319.55 159.77 6. 94':"~ 
Trials 1 25.03 25.03 3.22 ':' 
GXT 2 29.90 14.95 1. 92 
Subject 181 4169.70 23.03 2.96 
Residual 181 1408.07 7. 77 
TOTAL 367 5952.25 
Test 5 (Self-concern} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 680.00 340.00 1 9. 64 ':":' 
Trials 1 .87 . 87 . 13 
GXT 2 12.09 6 . 04 . 93 
Subject 181 3133.73 17.31 2.66 
Residual 181 1177.04 6.50 
TOTAL 367 5003.73 
I 
I 
I 
--
' 
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TABLE X (continued) 
ANALYSIS OF VARIAN CE OF IQ BETWEEN THE TV GROUP 
AND THE TEACHER-LED GROUP ON THE PRE- AND POS T-
T ES T SCORES OF THE CALIFORNIA TEST OF P ERSO NALITY 
Test 6 (Community Relations) 
Source of 
Variation 
Groups 
Trials 
GXT 
Su b ject 
Res i d ual 
TOTAL 
Sum of Mean 
df Squares Square 
2 491. 11 245.55 
1 1. 56 1. 56 
2 19.08 9.54 
18 1 3166.36 17.49 
181 1407.36 7. 77 
367 5085. 47 
>:<Significant at the 5o/o level. 
>:<>:<Significant at the 1 o/o level. 
F 
Ratio 
.20 
l. 23 
2.25 
The F-ratio on IQ between the TV Group and the Teacher-
Led Group shows a s ignificant difference at the 1 o/o level on a ll 
variables of the California Test of Per sonality. 
Further analysis r eveals a significant d ifference at the 1 o/o 
leve l on Test 2 (Schoo l }, Test 3 (Health} and a t the 5o/o l evel on 
Tes t 4 (Social Skills }. There is also a significant interaction 
I 
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TABLE X {continued) 
effect on Test 1 (Home , and Family), and Test 3 {Health). 
The analyses reveals that IQ influences the personality 
problems of sixth grade pupils. 
152 
Table XI reveals the effect of IQ on pre-and post-test 
scores of the California Test of Personality between the TV 
Group and the Control Group. 
TABLE XI 
ANALYSIS OF VARIANCE OF IQ SCORES BETWEEN 
THE TV GROUP AND THE CONTROL GROUP USING 
PRE- AND POST- TEST SCORES OF THE CALIFORNIA 
TEST OF PERSONALITY 
Test l (Home and Family) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 314.69 157.34 5. 96>:< 
Trials l 2.34 2.34 .33 
GXT 2 16. 52 8.26 l. 16 
Subject 189 4987.30 26.38 3. 71>:< 
Residua l 189 1344.14 7. 11 
TOTAL 383 6664.99 
I 
r-
I 
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TABLE XI (c onti nued) 
ANALYSIS OF VARIANCE OF IQ SCORES BETWEEN THE TV 
GRO UP AND THE CONTROL GROUP USING PRE - AND POST-
TEST SCORES OF THE CALIFORNIA TEST OF PERSONALITY 
Test 2 (School) 
Source of Sum of Mean F 
Varia tion df Squa res Squa re Ratio 
Groups 2 581. 63 290. 8 1 12 . 72 >:<>:< 
Tria ls 1 68.34 68.34 5. 92 >:< 
GXT 2 52.06 26.03 2.26 
Subject 189 4323 . 11 22.87 1. 98 
Res i d ual 189 2182.60 11.54 
T O TAL 383 7207.74 
Test 3 (Health ) 
Source of Sum of Mea n F 
Varia tion df Squa res Square Ra t i o 
Groups 2 276.31 13 8.15 6 . 16 >:<>:< 
Trials 1 40.04 40.04 6. 84 >:< >:< 
GXT 2 26.92 13.46 2.30 
Subject 189 4237.65 22 . 42 3. 83 ':' 
Residua l 189 1106.04 5.85 
T O TAL 383 5686.96 
j 
j 
1 
n 
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T ABLE XI (continued) 
ANALYSIS OF VARIA 
GROUP AND THE CO 
NCE OF IQ SCORES BETWEEN THE TV 
NTROL GROUP USING PRE- AND POST-
E CALIFORNIA TEST OF PERSONALITY TEST SCORES OF TH 
Test 4 (Social Skills} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 590.90 295.45 9. 96 >:<>:, 
Trials 1 69.19 69. 19 12. 05 >:<>:, 
GXT 2 2.47 1. 23 . 21 
Subject 189 5605.64 29.65 5. 1 7>:,,:, 
Residual 189 1085.84 5.74 
TOTAL 383 7354.04 
Test 5 (Self-concern} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 313.74 156.87 8. 20>:,,:, 
Trials 1 95.99 95.99 17. 58 >:<>:, 
GXT 2 10.28 5. 14 . 94 
Subject 189 3615.25 19. 12 3. SO >:' 
Residual 189 1032. 73 5.46 
TOTAL 383 5067.99 
I 
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TABLE XI {continued} 
ANALYSIS OF VARIANCE OF IQ SCORES BETWEEN THE TV 
GROUP AND THE CONTROL GROUP USING PRE- AND POST-
TEST SCORES OF THE CALIFORNIA TEST OF PERSONALITY 
Test 6 {Community Relations) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 313.79 156.89 9. 94':<>:, 
Trials 1 . 9 . 9 . 02 
GXT 2 5.88 2.94 . 55 
Subject 189 2985.70 15.79 2.94 
Residual 189 1015.03 5. 37 
TOTAL 383 4321. 30 
':'Significant at the 5o/o level. 
':<>:'Significant at the 1 o/o level. 
There is a significant difference a t the l o/o lev el between 
the TV Group and the Control Group on all six variables of the 
test with the exception of the Home and Family factor which is 
significant at the 5o/o level. 
The analysis of varia nce reveals a significant difference 
at the l o/o level between the pre- and post-test scores on Test 3 
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TABLE XI (continued} 
(Health}, Test 4 (Social Skills} and Test 5 (Self-concern), also 
at the 5% level on Test 2 (School}. 
A significant interaction effect is observed at the 5% level 
on Test 1 (Home and Family), Test 3 (Health) , Test 4 (Social 
Skills), and Test 5 (Self-concern). 
From the above analysis it appears that IQ does have a 
significant effect on personality problems. 
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Table XII shows the effect of IQ on the pre- and post-test 
scores of the California Test of Personality between the Teacher-
Led Group and the Control Group. 
TABLE XII 
ANALYSIS OF VARIANCE OF IQ BETWEEN THE 
TEACHER-LED GROUP AND THE CONTROL GROUP 
USING THE PRE- AND POST-TEST SCORES OF THE 
CALIFORNIA TEST OF PERSONALITY 
Test 1 (Home and Family) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 238.73 119. 36 4. 95':":' 
Trials 1 19.44 19.44 3. 63 >:< 
_9XT 2 8.25 4. 12 . 77 
Subject 134 3232.00 24. 11 4. 50 ':":' 
Residual 134 718.81 
TOTAL 273 4217.23 
>!<Significant at the So/o level. 
>:<>:<Significant at the 1 o/o level. 
-~ 
I 
' 
I 
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TABLE XII (continued) 
ANALYSIS OF VARIANCE OF IQ BETWEEN THE TEACHER-
LED GROUP AND THE CONTROL GROUP USING THE PRE-
AND POST-TEST SCORES OF THE CALIFORNIA TEST OF 
PERSONALITY. 
Test 2 (School) 
Source of Swn of Mean F 
Variation df Squares Square Ratio 
I Groups 2 254.37 127.18 7. 21 ::<::< 
Trials l 5.55 5.55 2.28 I 
GXT 2 10.28 5. 14 2. 12 
Subject 134 2363.64 l 7. 63 7. 26 >:< ::< 
Residual 134 325.67 2.43 
TOTAL 273 2959.51 
Test 3 (Health) 
Source of Swn of Mean F 
Variation df Squares Square Ratio 
Groups 2 70.79 35.48 2.09 
Trials l 18.92 18.92 7. 28 >:<::< 
GXT 2 2.64 1. 32 . 51 
Subject 134 2277.67 16.99 6. 53 >:<>:< 
Residual 134 349.44 2.60 
TOTAL 273 2719.46 
I 
!I 
I II 
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TABLE XII (continued) 
ANALYSIS OF VARIANCE OF IQ BETWEEN THE TEACHER-
LED GROUP AND THE CONTROL GROUP USING THE PRE-
AND PCB T-TEST SCORES OF THE CALIFORNIA TEST OF 
PERSONALITY 
Test 4 (Social Skills) 
Sourc e of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 266.50 133.25 6. 19 ':":' 
Trials 1 110.49 110.49 2 1. 0 l'J" :' 
GXT 2 6.57 3.28 . 62 
Subject 134 2885.45 21.53 4. 09 ':' 
Residual 134 704.94 5.26 
TOTAL 273 3973.94 
Test 5 (Self-concern) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 326.74 163.37 6.11>:<::< 
Trials 1 36.49 36.49 9. 08 ':":' 
GXT 2 4.42 2. 21 . 55 
Subject 134 3585 .9 1 26.76 6. 66 ::":' 
Residual 134 53 9. 09 4.02 
T O TAL 273 4492.65 
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TABLE XII (continued) 
ANALYSIS OF VARIANCE OF IQ BETWEEN THE TEACHER-
LED GROUP AND THE CONTROL GROUP USING THE PRE-
AND POST-TEST SCORES OF THE CALIFORNIA TEST OF 
PERSONALITY 
Test 6 (Community Relations) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Groups 2 130.97 65.48 4. 95':< 
Trials 1 36.49 36.49 13 . 98':<>:< 
GXT 2 5.53 2.76 1. 06 
Subject 134 1773.04 13.23 5. 07 ':<':' 
Residual 134 350.98 2.61 
TOTAL 273 2297.01 
':<Significant at the 5o/o level. 
':<,:<Significant at the 1 o/o level. 
There is a statistically significant difference observed at 
the 1 o/o level between the Teacher-Led and Control Groups on 
all test variables with the exception of Test 6 {Community Rela-
tions) which is significant at the 5o/o level. 
Further analysis reveals a significant difference at the 1 o/o 
level between the pre- a nd post-test scores of these same two 
I 
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TABLE XII (continued} 
groups on Test 3 (Health}, Test 4 {Social Skills), Test 5 (Self-
concern} and Test 6 (Community Relations}. Also at the 5% 
level on Test 1 (Home and Family}. 
There is a significant interaction effect at the 1% level on 
all factors of the California Test of Personality with the excep-
tion of Test 4 (Social Skills} which is significant at the 5% level. 
The analysis indicates that IQ does have an important 
effect on social, emotional, and personal problems of adjustment. 
, 
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Table XIII shows types of personality problems experienced 
by sex as noted in the pre-test of the California Test of Personal-
ity. 
TABLE XIII 
ANALYSIS OF VARIANCE BETWEEN SEXES IN THE 
PRE-TEST SCORES OF THE CALIFORNIA TEST OF 
PERSONALITY 
Variable l {Home and Family} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 2 142.5 142.5 9. 76 >:<>:< 
Within 511 7448.9 14.6 I 
TOTAL 512 7591.4 
Variable 2 (School) 
Source of Slim of Mean F 
Variation df Squares Square Ratio 
Among 1 224.0 224.0 21. 96 >:<>:< 
Within 511 5215.0 10. 2 
TOTAL 512 5439 . 0 
>:<Significant at the 5o/o level. 
>:<>:<Significant at the 1 o/o level. 
! 
II 
-
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TABLE XIII (continued} 
ANALYSIS OF VARIANCE BETWEEN SEXES IN THE 
PRE-TEST SCORES OF THE CALIFORNIA TEST OF 
PERSONALITY 
Variable 3 (Health) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 1 . 6 . 6 .04 
I 
Within 511 6973.9 13.6 
TOTAL 512 6974.5 
Variable 4 (Social Skills} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 1 72.9 72. 9 4. 26>:< 
Within 511 8752.1 17. 1 
T OTAL 512 8825.0 
Variable 5 (Self- concern} 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 1 69.0 69.0 5. 39>:< 
Within 511 6546.9 1. 28 
TOTAL 512 6615.9 
I 
II 
I 
TABLE Xlll (continued) 
ANALYSIS OF VARIANCE BETWEEN SEXES IN THE 
PRE- TEST SCORES OF THE CALIFORNIA TEST OF 
PERSONALITY 
Variable 6 
Source of 
Va riation 
Among 
Within 
TOTAL 
(Community Relations) 
Sum of Mea n 
df Squares Square 
l 160.5 160.5 
511 5169.3 l. Ol 
512 5329.8 
':'Significant at the 5% level. 
':" :'Significant at the l% level. 
F 
R a tio 
15. 8 9 ':":' 
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Analysis of variance of sex and pre-test of the California 
Test of Personality shows a significant difference at the l% 
level on Test l (Home and Family), Test 2 (School), Test 6 
(Community Relations), and a t the 5% level on Test 4 (Social 
Skills) and Test 5 (Self-concern). 
The above analysis indicates that sex does make a signifi-
cant difference in areas of personality problems experienced by 
sixth grade pupils. 
.----
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Table XIV shows the relationship of sex to personality 
problems as indicated by means of the pre-test of the Mooney 
Problem Check List. 
TABLE XIV 
ANALYSIS OF VARIANCE BETWEEN SEXES IN THE 
PRE-TEST SCORES OF THE MOONEY PROBLEM 
CHECK LIST 
Variable l (Home and Family) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 1 21. 8 21. 8 1. 56 
Within 511 7136.4 14.0 
T O TAL 5 12 7158.2 
Variable 2 (School) 
Source of Sum of Mean F 
Variation df Squares Squa re Ratio 
Among l 143.5 143.5 6. 55 ':' 
Within 511 11187.4 21. 9 
T O TAL 512 11330.9 
':'Significant at the 5o/o level. 
':":'Significant at the l o/o level. 
I 
I 
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TABLE XIV (continued) 
ANALYSIS OF VARIANCE BETWEEN SEXES IN THE PRE-TEST 
SCORES OF THE MOONEY PROBLEM CHECK LIST 
Variable 3 {Health) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 1 25.3 25.3 2. 81 
Within 511 4577.6 . 9 
TOTAL 512 4602.9 
Variable 4 (Social Skills) 
Source of Sum of Mea n F 
Variation df Squares Square Ratio 
Among 1 71. 0 71. 0 5. 97':' 
Within 511 6068.5 11. 9 
TOTAL 512 6139.5 
Variable 5 (Self-concern) 
Source of Sum of Mean F 
Variation df Squares Square Ratio 
Among 1 27.7 27.7 1. 05 
Within 511 13531.8 26.5 
TOTAL 512 13559.5 
1 
n 
! 
Variable 6 
Source of 
Variation 
Among 
Within 
TOTAL 
TABLE XIV (continued) 
(Community Relations) 
Sum of Mean 
df Squares Square 
l 3. 7 3.7 
511 1095 8 .2 21.4 
512 10961.9 
':<Significant at the 5o/o level. 
':<>:<Significant at the l o/o level. 
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F 
Ratio 
• l 7 
There are only two areas which indicate problems between 
sex and the pre-test of the Mooney Problem Check List. These 
areas, Test 2 (School and Test 4 (Self-concern), are significant-
ly different at the 5o/o level. All other pre-test factors are 
insignificant. 
The analysis reveals that sex does effect problem areas of 
personality. 
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TABLE XV 
THE MEAN NUMBER OF PROBLEMS OF THE PRE-
TEST AND POST-TEST SCORES OF THE CALIFORNIA 
TEST OF PERSONALITY BY SOCIO-ECONOMIC STATUS, 
IQ, AND SEX. 
SOCIO-EC. Home & Social Self- Community 
STATUS Family School Health Skills Concern Relations 
LO 18.07 18. 13 18. 73 15.38 14.49 18.62 
AV 19.36 19. 01 18. 79 17. 11 15. 79 19.42 
HI 20.23 19.91 19.93 17.90 17.22 19. 92 
PRE-TEST 
Intelligence jHome & Social Self- Community 
Quotient Family School Health Skills Concern Relations 
LO 19.52 19.30 19.36 17.09 16. 91 19.61 
AV 20.24 19.74 19.67 17. 21 16.50 19.84 
HI 17.64 17.50 16.96 15. 74 14.14 17.74 
POST-TEST 
LO 20.48 19. 16 20.29 18.38 17.55 20.36 
AV 20.21 17.43 20.12 17.74 16.31 19.97 
HI 17.84 16.53 17.40 15.64 14.04 17.39 
Group Mear 
TOTAL 19.63 19.34 19. 31 17.30 16.32 19.57 
Home & School Health Social Self- Community 
SEX Family Skills Concern Relations 
MALES 20 . 15 19.99 19 .35 17.67 16.68 20.12 
FEMALES 19. 10 18.67 19.28 16. 91 15.95 19.00 
Group Mea 
TOTAL 19.63 19.34 19.31 17.30 16.32 19.57 
I 
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167- B 
Statistically significant differences in kind and number of 
problems reported on the California Test of Personality are 
associated with differences in socio-economic status, IQ, and 
sex. 
The mean number of problems experienced by pupils in 
the low socio-economic level seems to be greater than those 
experienced by pupils in the higher socio-economic level. The 
areas of Home and Family, Social Skills, and Self-concern are 
indicated as the higher problem areas. 
The low IQ group indicated the greater number of problems 
in all a reas of the personality test. Equivalent gains in adjust-
ment were made, with the low IQ group indicating the greatest 
gains. The areas of Social Skills and Self-concern again showed 
the highest number of problems. 
Girls experience more personality problems than boys do 
at this age level. Again, Social Skills and Self-concern seem to 
be the highest problem areas for both boys and girls. 
These results would seem to indicate that pupils a t the 
sixth- grade level need more assistance in these two areas. 
CHAPTER V 
INTERPRETATION OF THE RESULTS 
Ana lysis of variance revealed that a need for guidance 
inform ation existed at the elementary school level. It also 
showed that m any factors e ffect the problems a pupil may 
experience in social, emotional, and personal adjustment. 
Problems were noted to exist in the Home and F amily, 
School , Health, Social Skills, Self-concern, and Community 
Relationship areas when measured by analysis of variance on 
the pre-test scores of the California Test of Personality. 
Self-concern rated as the area with the most problems, while 
Community Rela tions rated as the lowest. 
On the Mooney Problem Check List , the greatest number 
of problems were related to the School and Health areas. 
Both tests list significant differences at the 1 o/o and So/o 
levels , but this may be due to the format of the Mooney Problem 
Check List , which is, of course, keyed to junior high level. The 
junior high form was used in an effort to obtain a picture of the 
-
I 
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need for preparational and preventative guidance techniques. 
Socio-economic status is one of the factors which may 
e £feet the a djustment of the pupil to certain personality problems. 
The pre-test on the California Test of Personality showed the 
greatest problem area to be that of self-concern. This area is, 
of course, directly related to the socio-economic status. Thus, 
one may assume that pupils from low socio-economic homes 
will invariably have more social, emotional, and personal 
problems than those pupils who come from an average or high 
socio-economic home. This, of course , does not always insure 
the fact that pupils from high economic level homes will not 
have personality problems, nor that pupils from low income 
homes will have problems--rather, it becomes a generalized 
statement. 
The analysis of variance on the socio-economic sta tus and 
the pre- and post-test scores on the California Test of Person-
ality showed the greatest gains in adjustment in Social Skills, 
Health and School areas. It would seem that more work for a 
longer period of time is needed for gains in Self-concern to be 
noticed. 
I 
I 
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A nother factor which effects personal ity adjustment is the 
intelligence of the ind ividual. Analysis of variance showed 
that IQ made a significant d ifference in the number and types 
of problems a pupil may experience. IQ mad e a significant 
d ifference at the l o/o level on all six variables of the California 
Test of Personality in terms of pre- and post-test scores. 
Therefore, it would seem that pupils of low IQ reported more 
problems in personal and social adjustment than pupils of 
average or high IQ . Again, this does not infer that pupils of 
average or high IQ will not have personality adjustment problems. 
Sex is another factor which may influence personal and 
social a d justment. It would seem that girls of this age level 
experienced the greate r number of personality adjustment 
pro blems. Girls of this age are more inclined to be socially 
mind e d than boys. A girPs greatest concern is with herself, 
her appearance, her scholastic standing, her social activities, 
her impression upon other people, especially the opposite sex. 
However, most boys of this age level are primarily interested 
in athletic feats and out-of-door activities involving the boy-to-
boy relationship. They are greatly concerned with competitive 
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activities. Usually they are less mature and have not, as yet, 
reached the level of sociability as have the girls of this age. 
This research study also revealed the fact that teaching 
methods may result in various gains made in guidance inform-
ation. Three methods of teaching were used: (l) the television 
method by which a ll instruction and information was given to 
the pupils through the medium of television twice weekly for 
twenty-minute periods; (2) the conventional classroom teaching 
for the same period of time as the telecasts, but conducted by 
the classroom teacher using the sarne subject matter as the 
televised lessons; and (3) the classroom where pupils obtained 
guidance information through the incidental method of teaching. 
As situations a rose in the daily routine of the classroom which 
required guidance information, the teacher supplied the pupils 
with the necessary information. 
The group exposed to the tel evision sessions made the 
greatest gains in informational material, as well as in personal 
and social a dj ustment. This indicates that the method of teach-
ing may, in part, determine the amount learned and transferred 
':' See Table XV, p. 16 7-A 
I 
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to daily living situations. Television has one great a dvantage 
that cannot be attained in any other medium with the exception 
of the film. It allows the pupil to identify himself with the 
problems of his peers as he sees tp.rm portrayed on television. 
He can quietly relate these to his own problems a nd experiences 
without telling anyone that he is experiencing the same things. 
This is, of course, much easier than to a dmit that you have an 
identical problem. As the problem presented is dis cussed with 
the group in an impersonal light, it becomes apparent that 
others have the same type of problem. A dis cussion of ways 
and means for coping with the problem results. 
This does not mean to indicate that group guidance will 
settle or care for all personality problems pupils may experience; 
but it may assist many pupils to a djust more comfortably to 
problems concerned with daily living in a .complex world. 
The group in which the teacher taught the identical mater-
ials also experienced a greater gain in informational materials, 
as well as a gain in personality adjustment than did the control 
group where no organized or planne d guidance information was 
I 
I 
I 
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given. 
The classes which received just the incidental method of 
teaching made the lowest gain in both informational and adjust-
ment phases. This indicates that method of teaching does 
make a significant difference in the amount learned and the 
ability to transfer it to daily life situations. 
Since this study was keyed primarily to the effectiveness 
of teaching by television, the writer was interested in determin-
ing the way in which pupils and parents received this technique 
of teaching. 
A questionnaire was sent to all homes of those pupils who 
had been in the televised classes to determine their interest in 
the telecasts. The purpose of sending the questionnaire to the 
homes was to eliminate the possibility of class discussion and 
decisions. It was felt that the answers given by the pupil might 
be more valid if he did this by himself and presented his own 
ideas. Of 181 questionnaires mailed out, 103 of them were 
returned. This survey indicated that 76% of the pupils enjoyed 
the l essons presented.through the medium of television. The 
• 
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remaining 24% were undecided. In addition, m any requests 
for a longer period over television on the same subject matter 
were m a de by students, as well as for a longer series of 
lessons. Some of the remarks obtained from this questionnaire 
were, "they were interesting and itrs something useful", 
"they also taught you things you need in the future", "they 
were programs for kids who were grown up", 11dealt with 
problems of up-to-date sixth graders 11 , and "they taught you 
something without having been like the teacher (sounded like 
my best friend}". 
A similar questionnaire was mailed to the parents, but 
returns from this were rather poor. This may have been due 
in part to the fact that many parents were working outside the 
home. Approximately 80 questionnaires were mailed out, with 
a return of only 41. However, those returned indicated that 
they felt television should become an important part of the 
educational program. Many indicated that this type of pro-
gramming should be thir ty minutes long, rather than twenty 
minutes, and that it should be a part of the classroom work 
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and 11not only when the teacher wants it 11 , 
Teachers also reported a high degree of interest on 
nearly all of the subjects presented, especially when groups 
of peers were used to portray or present the information. 
In conclusion, the need for guidance does exist at the 
elementary school level and one of the most effective methods 
of dealing with the presentation of guidance information is 
through the medium of television. 
Significant differences were shown in types and number 
of problems associated with the socio-economic status, with 
the lower socio-economic group reporting more problems. 
Significant differences were shown in types and number 
of problems associated with sex, with girls reporting more 
problems. 
Significant differences were revealed in types and number 
of problems associated with IQ, with the lower IQ group report-
ing the greater number of problems. 
CHAPTER VI 
SUMMARY AND CONCLUSION 
Summary .5?i the Problem 
The major objective of this research study had been to 
probe more deeply into the effectiveness of television in 
guidance instruction at the sixth- grade level. 
Two experimental groups and one control group involving 
approximately 516 sixth-grade pupils in twenty classrooms 
were used. Twenty-one twenty minute classes were telecast 
to seven of the classrooms. Seven other classes in t he experi-
mental group were taught the same subject matter as the TV 
groups by the classroom teacher. The control group received 
no organized or formal instruction, and the guidance informa-
tion used with this group was the result of incidental teaching 
related to guidance as a natural result of class activities. No 
prepara tory information or follow-up was given in any of the 
groups. 
In September , 1960, just before the telecasts were to 
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commence, the following commercially constructed tests were 
administered to all pupils; the California Test of Personality, 
the Mooney Problem Check List, the Sims Socio-Economic 
Score Card and the teacher-made Informational Guidance Test. 
In January, 1961, the same tests were readministered with the 
exception of the Sims Score Card . 
The data collected was analyzed by the analysis of variance 
technique on the IBM computer. 
As a result of the analyses described in this study, the 
following conclusions were made: 
1. Statistically significant differences were obtained 
between the control and experimental groups in learning, 
as measured by the Informational Guidance Test. The 
differences were in favor of the experimental groups. 
Gains in information were related to the method of in-
struction, with television instruction superior to conven-
tional. 
2. Both experimental groups showed equivalent gains in 
a djustment as measured by the California Test of Person-
ality, but both were significantly superior at the 5% level 
in gains when compared to the Control Group. 
3. Statistically significant differences in kind and number 
of problems reported on the California Test of Personal -
ity were associated with d ifferences in socio-economic 
status, sex, and intelligence. 
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L i m itations ~the Study 
1. A major limitation was the content area being explored; 
namely, personal and social a d justment. This is an area 
in which much is still unknown, and evaluative measures 
need to be refined. Therefore , any venture such as this 
s tudy has within it all the inherent limitations of the 11sub-
ject m a tter 11 • 
2. Correlative to this are the limitations of the evaluative 
measures and treatment for personal-social adjustment. 
Group instruments which were us e d to obtain measure-
ments in this study lack the sensitivity of individualized 
measures. 
3. Another major limitation was the d iffi c u lty of isolating 
the ind ependent variable and of determining precisely 
what degr ee of change was a ttr ibutabl e to the television 
technique. Many factors f unctioning simultaneously w i th 
the exp eriment a ls o influence personality change. 
4. A nother limitation was the brevity of the experimental 
period. In relation to the content of the stud y; namely, 
personal-social adjustment, thirteen weeks is a short 
period of time. Personality is slow to change and it is 
quite possible that such a study as this needs to run much 
longer, or that a follow-up evaluation later might show 
significant changes due to the television expe r iences. 
5. Working in a commercial television station proved to 
be a limitation in at least two different ways; 
a. P ublic rela tions programs are the first to be taken 
off the air for programs of greater importance to 
the station. 
b. Interest in a commercial station is directly related 
to entertainment and not education; therefore, 
cooperation is somewhat limited. 
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Suggestions for Further Study 
Each chronological level of the child t s development brings 
about new problems, questions, and changes in his relationship 
that are often confusing. Frequently he receives little assist-
ance with these mystifying problems at home, and he looks 
elsewhere for his answers. Discipline problems can often be 
solved or avoided with adequate guidance. 
Elementary school children can find little or no help for 
their social-emotional problems in the school today. 
The brevity of this experimental period of the study de-
scribed in this thesis suggests that a need for guidance at the 
e l ementary level exists and should be recognized. However, 
the best way to meet this need to obtain maximum results in 
the personal-social development of the pupils is open to a great 
dea l of research. 
One suggestion for research might be a series of guidance 
lessons telecast twice a week to sixth-grade pupils until they 
reach the second half of their sophomore year in high school. 
Tests and measurement should be administered from time to 
II 
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time to determine change in types and numbers_, of emotional, 
social and personal problems. 
Another study might be suggested on change in attitudes 
as a result of guidance information through the medium of 
television. A supplement of this study might be to determine 
the area of teacher attitudes toward guidance telecasts for 
pupils in the elementary grades. 
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